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Computer Science Progre
In Primary

Year Group Unit A Unit B

Year 1 Beebots - Moving a floor | Busy things - Early Code
robot
Year 2 JIT - Robot algorithms Coding with Scrat -
Course A
Year 3 Code.org - Course B Sequencing with Scratch
Animation (Monologue)
Year 4 Scratch - Multiple Scratch - Repetition with
Scenes and Dialogue Shapes
Year 5 Scratch - Selection in Scratch - Variables in
Quizzes Games (1)
Year 6 Scratch - Variables in Microbit - Sensing
Games (2) (physical computing)
Lesson Description Pupil Voice Teacher Observations + Adaptive Teaching - Adaptive Teaching -

Judgement Scaffolding Challenge




Year Group: Year 1 - Computer Science

Unit Title: Coding Unit A - Moving a Floor Robot

Description: Children are using Beebots to plan a sequence of events. Children will
predict, read and debug a sequence in order to get their Beebot from one position to
another on the Bee Bot map.

_ 4

Children build up skills over the “An algorithm is something
term to use instruction cards to Responded to critical put in order. With the Bee I
build their own algorithm. questions such as, we were making them mov
‘which route is fastest?’ order to go from the start
‘which route is slowest?’ the end of a route.”
can you provide an
alternative route as well
as debugging other
sequences

Children have debugged a
shared algorithm. In addition,
they have looked at creating an
algorithm to navigate using
different routes to areas upon

the Bee Bot Mat

Children worked in small groups
with the support of an adult
throughout the activity. Support
needed with recognising which way
the Beebot turns. Fake bot can be
used to before Beebot in order to
go step by step and test out the
algorithm




Year Group: Year 1 - Computer Science

Unit Title: Coding Unit B - Online Early Coding

Description: Children are using Busy Things Early Coding games to follow and create
algorithms. They learn that pressing an onscreen directional button in a sequence

can also control an on screen sprite/robot

Children less
experienced will move
one item at a time with
less logic and
conceptual thinking
being used to place the
sprite

Experienced coders will
use the reset button to
debug their algorithm
and will create a
sequence to grab all
three items in one go.

Helicopter rescue
Fly the helicopter to rescue the cows!

Path peril

Program a path for the chicken to follow!

(- )

On Early Code - Path Peril,
children follow the algorithm and
can use the directional buttons in

order to get the chicken to the
exit.

\_

Children may also use the drag &
drop activities on Code.org -
Prereader course. Children will
develop an understanding of
sequencing and debugging

through this

4 )

On Busy Code - Children will |
create their own Algorithm for ‘h' ' t l I ‘ |

Beard Man to follow. The | \— ,
children will learn to test, run and

debug their algorithm and they
design and create their own

_J

LA 1, V1

down ‘



https://docs.google.com/file/d/1PK_KsAj35ucyYcSC6N3XatUc0lRe56HD/preview

Year Group: Year 2 - Computer Science

Unit Title: Coding Unit A - On Screen Robots

Description: Children using J2Turtle in order to create an algorithm to command an
On Screen robot to different areas on the mat. Children progress from simple mode
to advanced mode

mm/”  Children will use
Pen D4 advanced mode to code
Forwgl 3 story for their sprite.
Forwd  They may choose where
they want their on
screen robot to finish
Forwd and create an algorithm
wlf_g»!:gngmtk to execute that plan.

turtle

4

Forwdl
Left
Forwdl

Pen Down ¢
Right i "
Forward | @
Forward 4 n
Forward 4
Left Aal
Forward 4
Supermarket
simple advancet./
O I i |
O “l can watch the steps in

programme”

L order to debug my

Encourage children to
make a more complex
version of their
algorithm. They may
choose to visit multiple
buildings in their story.
Alternatively, they may
code using two sprites.

KUse the simple mode\

and continuously run
the programme in order
to check that it works.
Children may work in a
small group with an
adult.

Children should be

encouraged to predict,
\sequence and debug

You may even use
Digital leaders from the
rest of the school in

E order to support /
Create your algorithm for your program:

&
p He is going to the supermarket She is going to HOW:SQ 0\9 ¢

and then home. " and then to _{\¢/ b.% lax-ar w1

Sh co¢

Pen down éL OK)O\(A Dey) H«O(Mla’ alOIA)a d

forward I[ok)o\{'d fl' JA!) QWA

gorward | “owald ﬁn) T Cdaht

R?F"' d . (0 wav ol b&cﬂuofﬂlﬁ

cowasd legh Cownrd | backwards
foward “fegt ciaht] legt 5
Cight U}odo\rd up


https://docs.google.com/file/d/1xh-gbNhWdvR6yGLHwfCRJjmB-bpVaMov/preview

Year Group: Year 2 - Computer Science

Unit Title: Unit B - Block Coding (Course A) Sequencing on Code.org

Description: Children are exposed for the first time to block coding. They will be
sequencing blocks and using their debugging skills to create programs to support
Scratch and Laurel to collect coins and gems. The example below shows using repeat
blocks, this would be a greater depth example as most children will use more basic

commands.

@ 0/10

using loops/repeat
\ blocks

Children follow the \
self-led tutorials on

Code.org. Focussing on
using the drag and drop
language of Blocky.
They create sequences
using the command
blocks. Some children
may ever experience

Instructions

See a solution

N

T

repeat

Children are encouraged to count how many

They are then shown the loop/repeat block and
discuss why it might be more succinct using less
commands and a shorter sequence

\_

blocks they may need in order to collect the items.

For Teachers Only

repeat

_J

a

“l can put blocks into a
sequence”. | can read
and debug my algorithm

% Help Laurel get all of the treasure from this cave.

Blocks Workspace: 10 / 10 blocks

the read aloud function
ud hints /

Use the step tool to \
support understanding

and debug. Children

may also used pair

programming in order to
support their work.

Where reading is a
barrier children should
be encouraged to use



https://docs.google.com/file/d/1KrPncsqt-6Z_6hXZSbz7qpmkQd_pieNf/preview

See a solution h

Year Group: Year 3 - Computer Science

Unit Title: Unit A - Block Coding (Course B) on Code.org
Description: Children progress on their experience of Code.org in Year 2. They
develop their sequencing by using a wider array of commands such as the ‘pick’

command and begin to spot patterns in code. Children will begin to use the
repeat/loops block in order to make their code simpler and run faster.

f Children will follow \

challenges where they
need to collect different
items in each of the
challenges. Children will all
have the experience of
using repeat blocks in
order to make their
algorithm simpler and run

faster

“l am use the repeat block
to make my code run
faster”

N

\

Children may use pair

See a solution

Instructions For Teachers Only

»

repeat

programming in similar
ability paris in order to
support their learning.
Some teacher may
even pull a small group
for a shared model.

Where reading is a
barrier children should
be encouraged to use

the read aloud function
and hints

\ Y,

/ Children may work
independently and are
encouraged to compare

sequences with and without
loops blocks.

Encourage them to verbalise
why more is one effective

than the other. Can they
succinctly tell their peers?

Children may then explore
the open challenges at the
end of the unit to freely apply
their skills

—

Lesson Description Pupil Voice

Teacher Observations +
Judgement

Adaptive Teaching -
Scaffolding

Adaptive Teachingi—
Challenge



https://docs.google.com/file/d/1-FQP7jcsTAI5JHNccO-XSgmnG7P7-S06/preview

Year Group: Year 3
Unit Title: Unit B Sequencing on Scratch

blocks, event, looks and sound.

Description: Children create a sequence animation around a cross curricular top on
Scratch. Children may also improve their programme by using motion, control

~e ® %

~ ;@e River Nile

( | have experience
using Motion, Looks,
Control and Sound
commands on
Scratch to create a
monologue about my

tOpiC say for e seconds

po

]

switch costume to  character2-j »

ﬁEncourage children
to actively think
about how their

algorithm could be

Learning should be
linked to a Cross
Curricular topic.

Children are
encouraged to share at
least three facts about
their topic. All children

should use the model to
create a sequence using
the looks blocks. In
addition, they should all
be encouraged to
understand the
importance of the
control (wait) block as
well as the sound or
motion blocks.

Some children may use
multiple costumes or
multiple backdrops and
events.

improved. One of
the best ways to do
this would be
including sound,
motion, costume
and background
changes and even
repetition.

-

it @) se

CEVM The Nile is the longest river in the world. JRGT ° seconds

Children should be
able to verbalise
the function of each
command
throughout the

\ program J

play sound Clapping » untl done

f Children may choose to just use Looks block
for their sequence. Alternatively, you may just
use looks and motion blocks.

Sometimes giving the scaffold of facts or using
timetables etc. can support children with the
initial development of their idea

My favourite colour is grey. Rielg ° seconds
My home is in the scrap metal yard. JRild e seconds
Can you be my friend? JBislg o seconds

Children are
encouraged to think
critically about the
experience of the
audience. If there is
another time to read
their animation and if it

is smooth and not

glitchy. J

for ° seconds

for e seconds
o @ seons
for e seconds



https://docs.google.com/file/d/1HCKMKtQRAxLnPHEzE-np5LQvKsKt6la4/preview

Year Group: Year 4 - Computer Science

Unit Title: Unit - We are game creators (rising stars)

Description: Children progress on their experience of scratch in Year 3. They develop
their sequencing by using a wider array of commands such as the ‘pick’ command
and begin to spot patterns in code. Children will begin to use the repeat/loops block
in order to make their code simpler and run faster.

~

Main Learning: i 7
ﬁt‘: ct:;i(:enzsewrl« ewael ;evg{ljozed ?ur leducational games by adding a ‘game over” display to show the game
. 5 added a final score display. Fi i i i 1
aTrore i o o e play. Finally, at the end of the session, we identified any C h i I d ren wi ” fo I I ow

( challenges where they
need to collect different
items in each of the
challenges. Children will all
have the experience of
using repeat blocks in
order to make their
algorithm simpler and run

\ faster

Children give their own
opinions in speech
bubbles in the floorbook.

Lets learn
You can now program the ‘Game Over!”

Children may use pair programming in
similar ability paris in order to support
their learning. Some teacher may even
pull a small group for a shared model.

Where reading is a barrier children
should be encouraged to use the read
aloud function and hints
%

/ Children may work \
independently and are
encouraged to compare

sequences with and without
loops blocks.

g- s e o g o @ o @

Encourage them to verbalise
why more is one effective
than the other. Can they
succinctly tell their peers?

Children may then explore
the open challenges at the

end of the unit to freely apply
their skills /

Lesson Description Pupil Voice Teacher Observations + Adaptive Teaching - Adaptive Teachingb—
Judgement Scaffolding Challenge



Year Group: Year 4

Unit Title: Unit A Multiple Scenes Dialogue on Scratch
Description: Children Create a knock knock dialogue using Scratch. This will involve
two sprites conversing and taking turns. Learners may further challenge by adding
sound effects and applying their previous knowledge of Scratch.

m X

N®

Most pupils successfully\

created a knock-knock joke
dialogue with two sprites
taking turns.

Some learners needed
support with sequencing the
conversation correctly and
developing an idea using turn
taking as shown in the plan.
Also, counting correct
seconds in order to correctly
use wait' blocks.

A few pupils extended their
projects by adding custom
sound effects and animations.

N—

Encouraged pupils to
add a third sprite for a
more complex dialogue.
Suggested adding
background changes
and animations to
enhance storytelling.
Asked pupils to record
their own voices for the

joke instead of using
\ default sounds.

until done

play sound Referee Whistle =

CEVAL knock, knock Mielg o seconds
say @ for e seconds

CEVA why are crying? Rislg ° seconds

~

"l added a funny sound
effect when the
punchline was

revealed!"

"l found it tricky to time
the responses, but |
fixed it by adjusting the
wait times."

; ’ Why are you crying?

Ben: Jordyn:
Knock, Knock\\ Wait
Wait [™ \Who's there?
Boo Wait
Wait ‘) Boo who?
Y

play sound Goal Cheer * until done

9

\ Y . Y

say for G seconds
boo, who? Miss ° seconds

say

Offered sentence \

starters for those
struggling with
structuring the dialogue.
Encouraged peer
support by pairing
students to debug and
refine their projects.

Use only text and
control blocks. Remove

movement, or looks

buttons



https://docs.google.com/file/d/1qYfSzYEgrQAWeFExPAD-T8M28zbXM0Dr/preview

Year Group: Year 3/4
Unit Title: Programming Unit A - Multiple Scenes Dialogue

Description: Children are to use programming skills to predict, run, investigate and

modify a parsons problem

60

) rebs zzeed

(Some students had knowledge of\
using scratch from previous year
groups. Students were shown a
video of two characters speaking
(dialogue). They were tasked at
exploring scratch actions and
trying to replicate the same

L BT BT N

®:0:0:0

"d
;

Students were given minimal
explicit instruction on how to
replicate the animation. Students
needed to trial and explore the
program to figure out how each
action worked. SEN/Below were
given ‘hints’.

_J

OO0 =

\ actions.

O T O

K
o
]
[ )

© ol

e Q000

G
@ se nmw oo

(Students were challenged by\
not being shown how to

complete certain actions and
had to find the action that
replicated what happened in
the video. To further challenge
they had to find alternative
ways to complete the same

action.

| really liked using \
scratch. | know how to
make them talk and
showed AAS how to
add a background
picture. JKG

J

11

© oFeb M44cBOQ



https://docs.google.com/document/d/1kXUYwx4lXBqOU84fWD5u4cEhKk8g1BzMe4Q2MizTWE8/edit?usp=sharing

Year Group: Year 4

Unit Title: Unit B Using repetition to create shapes
Description: Children will be introduced to the PRIMM approach. They will look at
how to spot patterns in algorithms, use count controlled loops

(Pupils engaged well
with the PRIMM
approach (Predict, Run,
Investigate, Modify,
Make).

Many successfully
identified patterns in
algorithms and
understood why loops
are useful.

Some pupils needed
additional guidance
when modifying loops to
achieve specific
outcomes.

Those with prior
experience in Scratch
applied their knowledge

effectively to create

simple looping
\ animations.

Spotting the repeating
pattern

Spotting Patterns

"Using loops saved mA
time instead of

repeating the same
blocks over and over."
"At first, | wasn’t sure
how count-controlled
loops worked, but
breaking them down
helped."

Count Controlled Loops
- Repeat 20
- Repeat 50

L

Provided worked
examples of
count-controlled loops
before pupils modified
their own.
Encouraged pair
programming to help
struggling learners spot

win algorithms.

( Asked pupils to \

experiment with nested
loops to create more
complex patterns.
Introduced loops with
variables for those
ready to explore

B Start
7 pen down
nove @ wire Pen down
wm C @) wores Loop 4 times
move @) sieps Move forward 40
wm C* degrees
d Turn right 90
move @) sep Pause 1 second
l-n(‘.tv—
Pen up
m.m

90
i

ﬂnic counting. J



https://docs.google.com/file/d/1yLzs9wGQtCVyNTU7oWUNR9FKnXAf1pOl/preview

Year Group: Year 5

Unit Title: Unit A Selection in Quizzes

Description: Children use conditional selection to create a quiz around maths or one
of the cross curricular topics they have been learning about.

Vs
Creating a quiz f Prior to designing their final quiz algorithm on \
ol phmm. g e o e e e Scratch, pupils were given a planning document to
organise their questions/ The document was a

[secnevser_whatis 3 x 12. ] pedigree template that allowed them to structure

nji@ their input-output statements and the responses
Hﬁf they wanted to implement for each function -

times tables bringing together their learned skills and

[ e veer What's 6 x 11 * ] understanding from previous lessons around the

Answer = 66

i Foli implemented in a procedural manner.
table champion
Condition:

'

different commands and conditions being

Implementing a
conditional
statement that
allows for a
true/false question
to be answered.

Outcomes:
Developing the
“if..then...” function
to add “else...” to
demonstrate
control over the
desired outcome
for the initial . Selection:
conditional Initial use of

statement. “if..then..” in order
to achieve a binary
outcome for given

conditional
statement.

Outcomes (2):

Incorporating challenge to the

outcomes element where GD

pupils are asked to differentiate Y Conaee) = p
outcome responses throughout

their quiz in order to

demonstrate structural
understanding of algorithm and
how to manipulate whilst
maintaining the integrity of the
code - allowing for debugging
where and if necessary.

Lesson Description Pupil Voice Teacher Observations + Adaptive Teaching - Adaptive Teachirjlgs—
Judgement Scaffolding Challenge




Year Group: Year 5
Unit Title: Unit A Selection in Quizzes

Description: Children are using three forms of conditions selection to plan, and
create a simple quiz programme where a question is asked and the response
determines the pathway of the quiz.

N® D 3

Project Link

Blocks used Process

Ask- Considerations

Text variable used have been made

Ask...answer when  clicked about' the typ.e of
questions which
s N e prompt answers that
work, e.g. player is
' answer = (@) then likely to use digits and
avoid difficulties
33 wor a seconds matching spellings or
wording
. Sl what is 12x37 BERIRVET
Different types of B —
g(e)g(:lt:;r;z have if answer = @ then
Condition starts o The quiz has been
e or (@) seconcs run several times,
testing correct and
Condition . incorrect answers
e or (@) seconc To ensure that at
between actions least a few quiz
questions run as
Condition stops 3 (ISpOSCUR,  answer - @ intended

action
CEI well done your amazing at math! JRGH G seconds
o



https://docs.google.com/file/d/1NI9cwsR3Vf835vkAPa3hLtvbnMUCyIzT/preview
https://scratch.mit.edu/projects/849224181

Year Group: Year 5

Unit Title: Unit B - Variables in Games

Description: Children be introduced to variables and use these to create a positively
scoring game. They will use the template of a crab maze and plan and create their own

(" h

Children design a basic crab maze game. You control the crab with the
goal to reach the finish line which is a specific colour. Along the way if you
touch the maze you go back to the beginning. A variable called ‘score’ is
created, you collect points as you go to make the game competitive

J

Variable

PrOJeCt L| N k Variable Created °

zero on Green

Fet to
Conditional Statement

Condition Starts Action for
Movement

When key pressed
Change Y or X axis by....

-

In this game
you move the
Sprite using the
arrow keys.
The variable is
score and you
get a positive
point for each
coffee cup you

B

collect. When
you touch the =
red button you = Variable
reset to the ~ When touching coffee cup,
BBl increase score by 1 point

\ _J

Conditional
Statement
If touching colour

green (colour of
finish line) - Then
Switch Backdrop

Conditional Statement
If touching colour red (colour of

to Level 2 & maze walls) - Reset to start
message
Give children the conditional statements for
movement. Children create the Variable for the
score feature. Remove creativity and use the switch backdropto  backdrop3 v
starter project if necessary = i ((——
f Further challenge: \ =
Use a negative scoring system | =
q e ‘
Create a pIgtformer for- multiple Ievgls o €D+ €
Create a high score/ timer or special % ‘ switch backdropto  backdrop2
item with increased score . R el recoriingl ~ i

~

N
touching Scratchlogo v 2

You could even create lives that are

lost when you touch the side and link to
\ the negative scoring system I

—yi - switch backdrop to  backdropl »



https://docs.google.com/file/d/169hcUStmYjND3mlIsIVkpfygBBkr4Ya7/preview
https://scratch.mit.edu/projects/867496463

Year Group: Year 6

Unit Title: Unit A - Variables in Games
Description: Children be develop their understanding of variables from Year 5 in order to
create a game,. The game should have multiple variables including a positive and

negative scoring system. They may also include a high score feature, platformer or a way
for you to get extra points e.g. a special item

~

| now understand how
variables can impact a
game experience

Vi

louching  Screen Bottom @ 2

touching Bowl 2 |

gotox: pick random to @ L8 @

gnmx’: pick random @ o m ¥ @

f Using the PRIMM
modal to avoid cognitive

overload in addition to
paired programming to
support SEND children
or those who need extra
support.
Letting children use

Sprite | Cake

Show | @

4 R
To use a plan to create
a game that includes
variables for a score

and a timer.

As there were many
elements to the game
building experience it
was best to start with a
base for many children
as to focus on the
variable aspect then
build in the other coding
aspects.
Ensuring children name

their variables suitably
é was essential

their own interests
\ within the game )
\\ .

‘ changeyby@
| |
go to x: pickrandom@to@ y:@

change Score v bye

Sprite Egg

Show | ®

Screen B

Starl

Bear

70

\_

Putting children in the place of game designers
thinking about universal design experiences such
as colours, noise and how to play (physical).

Having both negative and positive score impacts.

J

16



Year Group: Year 6
Unit Title: Unit B - Sensing with Microbit

for improved accuracy.

Description: Children use the variables and the sensing feature on the Microbit in
order to create a step counter. As the Microbit is shaken to variable will accumulate.
Step counters can be adapted to be sensitive to only read smaller step movements

Children have
created a variable
called 'Steps'

vn start

Reset button
needed to clear
count 4

& on button A e« pressed

set steps w to°

on button B +» pressed

e

if & steps v < w @ > then

show number

Use conditional
selection to
provide
encouragement as steps w
the step counter

is being used.Use

a target amount

HILTESIAS LN  Keep it up!’
of steps for the

fitness watch se

show number steps =

show string

forever

rAsked pupils to refine their counter by adjusting
sensitivity for more accurate readings.
Encouraged exploration of additional sensors
(e.g., tilt or acceleration) to improve step
detection.
Suggested adding a goal-setting feature where
\a message appears after reaching a step target.)

on shake =

& on button

sho.t number

On shake the steps
count will
increase by 1. As
a challenge,
students could use
the code to make
their step counter
more sensitive

"l learned how variables
store numbers and
change when | move
the Micro:bit."

2 "At first, my counter was
going up too fast, but |
changed the sensitivity

to make it more

accurate."

A+B » pressed

steps =

ﬂ:’upils demonstrated a
good understanding of

how variables store and
update values.
Most were able to use
the sensing feature to
detect movement and
trigger the step counter.
Some needed support
in adjusting sensitivity to
prevent the counter
from increasing too
rapidly.

A few pupils extended
their projects by adding
a reset button or
displaying messages
after a certain number
of steps.

The activity effectively
combined prior
knowledge of variables
with real-world
applications.

Use the A+B
button
pressed in
order to
show the
number of
steps

Used a simple analogy \
(e.g., atally chart) to
explain how variables store
step counts.
Provided a guided example
of setting up a variable and
linking it to the shake event.

J

17




Digital Literacy
Progression in Primary

Year Group Common Computing
Sense Media  Systems &

Networks

Year 1 Common Sense Media Technology Around Us

Year 2 Common Sense Media Different Uses of
Computers

Year 3 Common Sense Media Connecting Computers

Year 4 Common Sense Media Computing Systems &
Networks

Year 5 Common Sense Media History of Computing

Year 6 Common Sense Media Computing Systems +
Networks

Lesson Description Pupil Voice Teacher Observations + Adaptive Teaching - Adaptive Teaching -

Judgement

Scaffolding Challenge




Year Group: Year 1 - Autumn 1

Unit Title: Media Balance & Wellbeing

Description: Children use the CSM resources and learn about the Pause, Breathe
Finish Up Routine. Learners act out and complete the Pause & Think Handout

-

“‘My mum puts a timer
on the cooker, when it
beeps | turn off the
iPad”.

Children explored the ‘Pause
Breathe Finish up’ routine/ We
acted it out and discussed
scenarios when we would apply
the strategy

Fridag 15th N

1 i e

ad the feeling

st s apint koo much Hime Gung
; o davica ke a tablet of phone?.

Children took turns coming to
the front - Hot seating a
scenario and and sharing with
the rest of the class. We even
came up with some of our own

; colouring sheets
scenarios

S;Ied the importance of
taking a break

My mum puts a timer on the cooker and
when it beeps | turn the tablet off - Mirac

3 watching
Arms' mum
asks Arms t0
ause they
school-

PIC*COLLAGE

~

We worked as a small group to
discuss the different scenarios and
acted them out together We also
used the ‘Internet Traffic Light’

19


http://together.we

Year Group: Year 1 - Autumn 2
Unit Title: Cyberbullying, Digital Drama & Hate Speech
Description: Children share ideas on an offline and online activity

ey '"P“@ Year 1 - Cyberbullying

LQ: How can | explain when and why to take breaks from Media? ( \
C - | can explain why a media balance is important

A - | can suggest a range of plugged and unplugged activities

E - | can explain how | balance my media everyday in my life I Stop US|ng teChnOlOgy

Instructions: https://shorts.flipgrid.com/watch/13827885691306440 and go OUtSIde and
play basketball

1) Add your response

2) & Follow the link and watch the 'Balance is Important' video )

3) £ Use the £ to record your answer to the questions

4) T Use the :text: tool to share your Online (plugged) & Offline (unplugc /

5) # Or draw you doing these activities

6) @ Upload your work

(As there were many elements to\ Online Activity . Offline Activity Hector's
the game building experience it ey W Post
was best to start with a base for b /\ \—

many children as to focus on the
variable aspect then build in the
other coding aspects.
Ensuring children name their
\ variables suitably was essential

'\/‘,
\

/ ﬁ\ 1)

filine Activity

Online Activity
8 N ";'

3

re——1
Kol
’.\/\ ‘
= —=y

%O{‘

f \ Online Activity Offline Activity Arc,hei:
- Jobling's
We brainstormed examples of Post
what offline activities we =K ¥
completed as a group. We acted
this out and went and tried some
out”
Online Activity Offline Activity
PN

[ (" )

Children were encouraged to connect their
\/' previous learning of the pause, breathe and
finish up routine. Our work then creating a
class Digital Charter than was on display
and we shared with the parents 20

N

\_




Year Group: Year 1- Spring 1

Unit Title: Relationships & Communication

Description: Children reflect on the Digital Citizens and which character they
emphasise with when they go online

[ ——

1710 Year 1 - Relationships & Communication

i saincs B LQ: How do we find a happy balance between our online and offline activities?

ey e S C - 1 can use my reasoning skills to explain what it means to balance my media use

o1 A - | know when and why to take breaks from device time.

E - | can consider the feelings of people around them, even when engaged in fun online activities

Video: https:/www.commonsense.org/education/videos/media-balance-is-important

Instructions:

1) & Follow the & to watch the Common Sense Media video 'Media Balance is Important’

2) ’ Use the [ to record your responses to the questions (ask an adult to help your read them if you need)
3) A Choose your favourite Digital Citizen and use the pen tool to get them colg” N\

| am like Feet when |
000 ( go online

Use your feet V
carefully when [ )
@D tracks online] Children watched the video and
considered when to take breaks
]./ from technology before looking
into each of the Digital Citizens

and what we can learn from all of
them

Meet the Digital Citizens!

~

Children completed the Meet the
Digital Citizen colouring sheets

_J

Listen to
your gut to stay

% 4 )

We encourage children to
come up with their own action
statement to go with each of

the Digital Citizens - eg If it
seems too good to be true, it

probably is’

safe online!

21
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&)

WS A
and

3) P Use the
4) @ Upload your worl K

Year 1 - News & Media Literacy
WA LQ: How can | make sensible chaices when using the interet?
‘ C-lcan e internet

describe who your trusted adult

-

Being considerate of children’s

individual learning environments

e.g. in care etc. - we discussed

who trusted adults might be for
them. They then drew their

trusted adults and some children
wrote what they might say to

them

We emphasised that trusted
adults are not there to tell you off
but instead they are wanting to
keep you safe. That is why as
teachers we care also trusted
adults and you can speak to us

\_

~

Year Group: Year 1 - Spring 2

Unit Title: News & Media Literacy

Description: Children reflect on who their trusted adults are and who they would go
to if they ever felt uncomfortable online

Barcon
Alula's Post

‘Cyberbullying'

e when | am online

eded it online

d their relation to you

Wentworth | [“wentworth | [ Boyce |

-

| can identify my
trusted adults and
know when to speak to
| | them
V,

Draw a portrait of the adult that you would ask for help if you needed it o;\line.

~

We even showed photos of the
children’s family members to
support their understanding of
who might be an appropriate
trusted adult.

In addition, we supported
children to understand that a
peer is not a trusted adult etc.

We developed a sentence starter
they might use for initiating a

conversation

Draw a portrait of the adult that you would ask for help if you needed it online.

(Children were encouraged to\

explain when they might take
something to their trusted
adults. Children shared
examples of when they had
seen something they don't like
and spoken to their trusted
adults




Year Group

:Year1-Summer]l

Unit Title: Privacy & Security

Description: Children watched the video on privacy & security and drew an image
sharing one of the behaviours they would do online to stay safe

e

Year 1 - Privacy & Security

LQ: How can | stay safe in my Online Neighbourhood?

C - | can discover that the internet can be used to visit faraway places and learn new things

A - | can compare how staying safe online is similar to staying safe in the real world

E - | can explain rules for traveling safely on the internet.

Instructions: htty shorts.flipgrid.com/watch/16363451155481513

1) 60 Follow the é) to watch the "Safety in My Online Neighbourhood" video
2) f Use the f tools to draw yourself following one of the 3 rules we learned today.

3) T Add the rule you learnt using the T tool into the sentence to complete it

4) f Use the ’ tool to record yourself reading the complete sentence
5) @ Share you work with your teacher by clicking the @ icon

Draw a picture of yourself following one of the three rules we

learned today.

&y

%
[

] Online Safety Rules

j [ only talk to people I know. $

~

[ stick to sites just right for me. @Y% lj

S

>

—_—

Slide the the rule that you picked for you drawing to
complete the sentence.

When | am online, | will

[ always ask my parents first! & ]

Clementine
'
Goodhand's
Post
Draw a picture of yourself following one of the three rules we:
learned today.
]
j [ only talk to people | know. $
[ stick to sites just right for me. @&
o2
| ===
s > —
| 32
Slide the the rule that you picked for you drawing to
complete the sentence.

When | am online, | will

[ always ask my par

ents first! & ]

~

Omar-King's

Post

ask my parents first

When | am online | will

\

J

Children watched the video, drew

going to follow when they went
online. E.g. make sure my family
can see me. Or ask permission
first etc.

-

QQG

I 2

Sre

We took a photo of the child acting
out the example and used the
voice tool to capture their
reflection

_J

Online Safety R

Leo Betriu's
Post

y I only talk to people | know. ¢ |
stick to sites just right for me. @@ |

Slide the the rule that you picked for you drawing to

complete the sentence.

When | am online, | will

I always ask my parents first! - l

.

)

example and shared them with the

We split the ideas into ‘in school’

We went through every child's

rest of the class.

and ‘at home;

~

a picture of the rule that they were

23
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Year Group: Year 1 - Summer 2

Unit Title: Digital Footprint & Identity

Description: Children shared an idea of what safe things they can do when they are
online - Tech for Good

e Xo=r1/2 Year 1- Dlglt Footprmt & Identlty

E-lc g y g ould not be shared online
On my iPad | do my
Identity - Our strengths, abilities and talents home |earning

\

Cail |

X 0 1S -m’ nd LXW

LIRS RN

We developed a poster sharing
positive and ‘tech for good’ that
the children could choose from.

Internet the Wild
West!

Children drew an example of them
using their technology for a
positive tech use. E.g Teach

monster to read or Phonics play
etc. We gave the tech for good
poster to parents

Stay Involved
—

Agree family boundaries
& zet parental controls @
www.internetmatters.org
/parental-controls &

Children were asked to rank different
websites/apps based on how good
they were. We also explored the
apps rating on Common Sense
Education - The Best Free Apps and
Websites for Learning | Common
Sense Education

e € ® ISLINGTON py
s “; Digital Charter ’
d 5 AN Andder we watt 1 proveits e whe
- boppy sod wensive ven of bntendagr.
Missictotor wrly oe bddoos pun wrds
D S T e e
war Dol Chacter

i (A

Mobile-free meakimes  Real bosks ot bedtime

!_ s
Croste, don't consume
Balance anfine ;

s derpi Gt Thick before you share
(e e

€ 03303530541 e

....-“w leep F@" ]

.. charity

®
..o
L ]
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https://www.commonsense.org/education/lists/the-best-free-apps-and-websites-for-learning
https://www.commonsense.org/education/lists/the-best-free-apps-and-websites-for-learning
https://www.commonsense.org/education/lists/the-best-free-apps-and-websites-for-learning

Year Group: Year 1
Unit Title: Technology Around Us

Description: Children discuss technology in school and at home, they label the main
parts of a computer and go on a technology hunt around the school

3

17/09/24
we are learning '
to identify a
Computer and its
main parts.

i S
- — i
Phoebe “The car has
a computer”

technology helps us.

various examples.

We talked about the fact
that digital technology
needs a battery or needs
charging in some way.

Heyla” there is phone in
the hous

“Is a sink technology?”- Aliya
We then talked about the fact
that a sink helps us to get
water and so it could be an
example of non-digital
| technology. We also

remembered that the sinks in
« the toilet are automatic and
so the use of a sensor makes
it digital.

« Computer
parts”

“You can see lights on
some technology’- Pippa

_—
‘W/b Monday 26th September
LQ: How can lidentify different types of technology?

o e 3 A
4 5 . b
l.\‘,"f

Today we went on a technology hunt

around school, to see what we could find!
We learned that technology is something
that is made by people, and it something

that helps us.

What is technology?

| We discussed the idea that

We then focused on digital
technology and picked out

“An ovepg
bec:

“Technology you can turn
on and off”- Beatrice

“A real car is

f We discussed what technology \
looks like around school and at
home. In addition how it helps us
and how we can interact with it in
a positive way

We went on a technology hunt
around the school

\

(" )

We went in a smaller group to
identify different forms of
technology

J

Children were encouraged to
use the Ipads across the day
to identify different forms of
technology across the school
They presented their findings
and observations back to the

class

~

\

Our classroom has an
interactive whiteboard

~

J




Year Group: Year 2 - Autumn 1

Unit Title: Media Balance & Wellbeing - How Does Technology Make Us Feel?
Children discussed how tech can make them feel in different ways. Using an emoji game, they
practised recognising emotions and learned what to do when something feels uncomfortable
online. They then showed which trusted adult they would seek if they needed help

wheniI'm

Ama

playing a
game and |
have a
funny
feelingin
my tummy |
will tell my
mum or my
dadora
grown-up |
trust

ricture to show w* at you will do if you get an uncomfortable feeling when using technology. I

]

| can pause if
something online

makes me feel

uncomfortable.

-

Emoji game helped all children join
in. Key vocab (‘pause’,
‘uncomfortable’) was modelled and
repeated often.

.

4!

phonelifl
was playing

scary game
and my
tummy felt
like
butterflies
) initl'll get
out of the

game and
| how are you

Moriah

Draw a picture to show what you will do if you get an uncomfortable feeling when using technology. l

|
LS8

>

©) iR

1 N

e

(We went through the specific
scenarios and explained how
to respond. We also simplified
the list of emotions we were
feeling and added imagery to

support

\/ J

\

We encouraged children to
come up with a scenario of
when they would tell a trusted
adult and share it with their
peers

26



Year Group: Year 2 - Autumn 1
Unit Title: Media Balance & Wellbeing - How Does Technology Make Us Feel?

Children discussed how tech can make them feel in different ways. Using an emoji game, they
practised recognising emotions and learned what to do when something feels uncomfortable
online. They then showed which trusted adult they would seek if they needed help

Pause & Think Moment =

Pick one of the Digital Citizens. Draw hq
character next time you're online.

Year 2 - LQ: How can we be safe, responsible, and respectful online?

C - I can learn the "Pause & Think Online" song to remember basic digital citizenship con-
cepts.

A - | understand the importance of being safe, responsible, and respectful online.

E - | can respond to discussion questions as a digital citizen and provide advice for my peers

Key Vocabulary: online, pause

1) §le Watch the @by Common Sense Media

2) # Use the £ tool to respond to the discussion questions

3) # + T Usethe ¢ + T to complete the student reflection sheet
4) & Follow the @ to the BBC Own it video

5) @ Upload your work

( )

| will be like head when
| go online and make
careful choices

1

_J

(

will be like legs when

| will be like heart when

\

| go online

NAME

| go online

- ow you will be like that
next time you're online.

How will you be like one of the Di!tal Citizens next time you're
online?

Pause & Think Moment = NAME

Pick one of the Digital Citizens. Draw how you will be like that
character next time you're online.

i'm going to
be okay
listen to the
story my
mum and
my parents

How will you be like one of the Digital Citizens next time you're
online?

Isabella and Nyasia's
Post

Pick one of the Digital Citizens. Draw how you will be like that
character next time you're online.

Pause & Think{4

> ‘

How will you be like one of the Digital Citizens next time you're
online?

27



Year Group: Year 2 - Autumn 2

Unit Title: Cyberbullying, Digital Drama & Hate Speech

Children learned why it's important to show respect when using devices. They practised a simple
routine — "Pause! Breathe! Finish Up!" — to help them stop tech use calmly and kindly.

Autumn 1 - Creating Media The children discussed what they already
— know about the common sense characters

Ahd ,, and identified what each character teaches

€ 7 &0 o 291 them about being safe online e

N ; ‘If you grown up says
' R A Y stop, you should
i HheNs | 'Sﬂ ’ pause, breathe and
“ne ik : finish up!

They created some posters to go up in the classroom to remind themselves
of these common sense rules and to inform others of them too

-

We opened the scenarios and
turned them into partner
discussion, we then used hot
seating and added our own
scenarios for children to show
what they had learnt

Why should
you take a
break from
your device
| when a friend
Lys Thillas

We role-played tricky situations
and explained why respectful tech
use matters.

a )

This activity had a poem, we
asked a group of children to
prepare a performance of the
poem and present back to the
group




Year Group: Year 2 - Summer 1 - Relationships & Communication

Unit Title: Jessie & Friends - The Funny Tummy Song & Sharing Pictures
Children watched Jessie & Friends: Episode 1 and discussed what to do if they see something online that
upsets or confuses them while watching videos.

“I would tell a grown-up
ﬁ if a video made me feel
worried.”

U e D
FUNNY TUMMY
SONG

Video helped start important
conversations. Stopping to talk
during key scenes supported

understanding.

( )

Paused video to check
understanding and used simple
prompts to discuss feelings.

———
4 )

Described how characters felt
and suggested safe video
choices.

\_
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Unit Title: News & Media Literacy

Year Group: Year 2 - Spring 2 (Pause for People)

Children shared which Digital Citizen they would be like when they went online and added an
explanation of the behaviour they would do if they saw something they did not like

NAME

Pause & Think Moment ~

Pick one of the Digital Citizens. Draw how you will be like that
character next time you're online.

Pick one of the Digital Citizens. Draw how you will be like that
character next time you're online.

Pause & Think Moment =

NAME

Jessica and
; Sophie’s

How will you be like one of the Digital Citizens next time you're

! Dogt

Try to be more kind on
the internet

How will you be like one of the Digital Citizens next time you're

online?

Pause & Think Moment =

Pick one of the Digital Citizens. Draw how
character next time you're online.

during online games
\ and listen to my guts

ink Moment =

.. .. . . . .
— e - B <

How will you be like one of the Digital Citizens next time you're
online?

character next time you're online.

Digital Citizens. Draw how you will be like that

online?
Try to be more kind on the Not so
| Internet = — e
stuff
R ..
®

NAME

_ | 1 will be respectful during online games and lisen to my guts.
V-

/

Pause & Think Mom

character et thme you're online

| will be like head and
make careful choices
and decisions

Pick one of the Digital C ’.::N\WM—J

I have chosen my head
because i want to be
smarter online.

| ( \
j Children really enjoyed focussing
on a specific Digital Citizen and

their behaviour, then bringing them
to life on Seesaw

P a0 /

lam gowing
ot trush my

ing stist

' w—

~

We worked together to brainstorm
different ideas and used the
accessibility features in Seesaw to

share our ideas

4 )

Children were encouraged to
write what Digital Citizen they
would be like and include a
sentence of putting that into
practice

30
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Year Group: Year 2 - Summer 1

Unit Title: Privacy & Security - How Can | stay Safe when visiting a website or app?
Children explored how to stay safe online using a traffic light activity. They learned to spot

“just right” content and when to ask an adult for help.

Year 2 - Privacy & Security
LQ: How can | stay safe when visiting a w

O

—tnaa

online i

Draw a picture t Tell h cidentally
went to a "not i} ell my teacher,

mummy or daddy

teechu
mummy
daddy hoo | .
was meen /Fb 3\
ot you S0 3

Write about what you should do if you accidentally get to a "not
right” website.

deo agamn it you need a reminder,)

Draw a picture to show what you would do if you accidentally
went to a "not right" website.

—

A

Write about what you should do if you accidentally get to a "not
right" website.

It Faccidentally-get to a "not right" website; Iwil

H n H 11 H 7 - H \ . . )
It Faccidentally get to a "not right” website, FWI ... i visues mace e o ing e chidrens deas we
concept easy to grasp. Repeating apps they had used and drew on

Draw a picture to show what you would do if you accidental
went to a "not right" website.

examples helped reinforce safe
choices. Cross Curricular link to

examples of what they had seen
when they were online

N\

keeping safe in neighbourhood \/ )

We had a discussion around
what sites are being used -
Explained why certain sites
aren't ‘just right” and gave

lwilllask

an adult if
somethings. wrong and -

examples of safe choices.

It Faceidentahygetto-anotrgntwenste, Twii

then | will get help.
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Year Group: Year 2 - Summer 2

Unit Title: How Can we be safe, responsible and respectful online?

Children learned why it's important to show respect when using devices. They practised a simple
routine — "Pause! Breathe! Finish Up!" — to help them stop tech use calmly and kindly.

i was on my

tablot. i had
One rrwrrung Tabitha was waldung ReZena;eudsg:jevrics)Etail?;\;vrirt:;tasc.:tions to get off
qouwbe on her ipad but then she had Children addiidsttQ:Lr own actions because i
to turn it off because she needed to go was to long
brush her teeth and go to bed. )y J onit.
When my teacher tells \

us that it is play time |
sign out of my
Chromebook

Children were encouraged to
break down the steps of the
routine and show the actions they

would complete

Rose was playing on
her tablet her
mother said that she
had to stop playing
she stopped & went
— to dinner.

s 2

L was | pause from TV and |
° take a breath and |
WCltChlng Tv finish up and go to
school
and my dad )
said we \/
We created a poster
f famili
have to gO My mum told me that R e
| had to put my this in the classroom
d sent it f
tO SChOOI I Nintendo down so | ?Zm.iEZ tlo L?sreOZtr

put my
backpack
on and left.

did and then | went to
school

home




Year Group: Year 2
Unit Title: The different uses of Computers

Description: Children children discuss the different roles of technology at home, in
school and in the wider public domain

The children were given a
refresher lesson on online
safety, presented by the

Date: Monday 30th September 2024 e [l g 222
LI: To recognise the uses and features of [g= = it
information technology

The discussed different
scenarios that they may
come across whilst using IT
and the internet, explaining
what they should do and
why.

Success Criteria.

e | can list different uses of information technology.
e | can recognise how to use information technology
responsibly. \
Children discussed how
e | can say how those rulesfguides can help me computers are used at home, in

school, and in public spaces. They
identified different roles technology
plays in everyday life.

For children needing support, we
used images and matching tasks
to help link locations with how
computers are used.

/ In our computer lesson, we used the computers to explore the
many things we can do with technology. We learned how to
change the font to create different styles of text, making our words
look fun and unique. We also practiced typing and formatting text
to improve our keyboard skills.Additionally, we explored how to u( \
basic drawing tools to make simple shapes and designs, learnin
how to change colors and sizes. This helped us understand hoV  we used real-life examples to

\ technology can be used for both writing and creativity. challenge confident learners to
explain how different jobs rely
on computers.

“Computers help
people do lots of
different jobs.”




Year Group: Year 3 - Autumn 1

Unit Title: Media Balance & Wellbeing

Children explored when it's important to have time away from devices. They discussed how tech can
be distracting and helped create ideas for device-free moments at home.

07/10/20 LQ: How can | encourage others Phili 58
h Bh
to take a break from technology? IUrBhiel Save Activity

Device-Free

Moments

Teacher Notes (not visible to students)

4

(& common sense < o

W s 3 0K S W OERUE S oeand Tl

Pause & Think Moments = £ 1

What advice would you give a grown-up to not be distracted by

devices? Draw about it.

Thisadviceisfor | PO

Student Instructions ( ™

Year 3 - Media Balance & Wellbeing Using reakife examples helped

children relate to the topic. The
scenarios were really effective and
we even shared some of our own
The group discussion made all
pupils feel included.

LQ: How can | encourage others to take a break from technology?

C - | can explain why it is important to have device free moments

A - | can suggest some good times for device free moments

E - | can write instructions for my family to have device free moments

1)- ’ Use you microphone to share your response to the starter question \

2) - #lhe Watch the video
3) - £ Answer the questions on the Pause and Think template
4) - T Complete the rules for your family activity on the template

5) - @ Upload your work

We used picture prompts and
sentence starters to help children
talk about how they feel when
others are distracted by devices.

i@— O
jday 7w octobRY -

i by

) My family will have a
device free time at the

\

dinner table

We encouraged confident
learners to suggest their own
family device rules and justify
their choices.




Year Group: Year 3 - Autumn 2
Unit Title: Putting a stop to online meanness - Cyberbullying

Children learned how to recognise online meanness and how it can make others feel. They practised
using the “S-T-O-P" strategy to respond safely and respectfully.

@ 1,5 Year 3 LQ: How can we put a STOP to online meanness?
C - | can identify examples of online harmful and unkind behaviour (cyberbullying) online
A - | know what STOP stands for

E - | explain how | can put STOP into everyday life and become a better digital citizen and put a STOP to online meanness

Instructions: https

/shorts.flipgrid.com/wz

atch/1

1) - Select add response
- & Use the g tool to respond to the prompt questions around what mean behaviour looks like
3) - #* Rememember and practise S-T-O-P!

38341788871

56140

4) - T Use the text tool to share your responses to the scenario (remember S-T-O-P)
5)-4+ T Draw and label what you should do if you encounter someone being mean online
- @ Upload your work

@ Further Challenge: Play Google Interland, Kind Kingdom: https

/beinternetaweso

[ p—
Pause & Think Moment = .
Draw a picture about what you should do if you experience someone Pause & Think Moment Sienna's
being mean to you online.
and Post
5 /
J/ Step away.

8

lomeone being mean to

Explain wh:
sl tell some

one from
® your famliy

you online.

V' Iellatrusted adult.
v QKsites first.

v Pause and think online.

®

)ME

withgoogle.com/en_uk/interland

( h

| can use S-T-O-P if
someone is unkind
online.

J

( )

We encouraged the learners to
come up with actions for S-T-O-P
and acted them out

\

\

We did a shared activity with a
discussion around what we have
seen online which has affected our
feelings and completed the activity

as a group
_J

Draw a picture about what you should do if you experience someone

being mean to you online.

Explain what you should do if you experience someone being mean to

you online.

IWill tell my mum or my

dad

e
Pause & Think Moment . I
Draw a picture about what you should do if you experience someone Pause & Think Moment Pearl S POSt
being mean to you online.
STIIIT and e
3 /
Q=
v Step away.
V Tolia trusted adult "
v QKsites first. ,°
/ Pause and think online. 3
Explain what you should do if you experience someone being mean to
you online.
This is stop when | don.t like someones
behaviour. Say no. To mean things.
o ———
Pause & Think Moment

Pause & Think M

v Step away.

v Iellatrusted o

~

We asked learners to
role-play both sides of a
scenario and explain how
using “S-T-O-P” helps.

v QK sites first.

v Bause and tmn&?

oo Listen
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Year Group: Year 3 - Autumn 2
Unit Title: Putting a stop to online meanness - Cyberbullying

Children learned how to recognise online meanness and how it can make others feel. They practised
using the “S-T-O-P" strategy to respond safely and respectfully.

~

This child shows a good
understanding of how to be kinder
online and the advice that should

- t?e given accor_ding to the SEND students worked in pairs
! ections guidance ta;_glg_gtF:n the lesson 2 with higher ability children.
ead the scenarlo below and th oo |
that follow, gl /
Jade's parents (ot her pla

|
/‘L- SNy blay sy ne's +!1('
N /\; ans e K qald ;f/ L pats( h
2 How do ' | think Jade feels sad
you think Jade feels? Why? | think Jade feels .. because she worked

hard on her pony.

\ J
+ dxnnK 51\65 _Q,_P':‘h’-f Aﬂlm

0 ulo vold by ds gu) Wy ey

3. What advice would you give Jade to r ' ' S
5 espond to this situatip—=

!

\

Giving children a context helps
them to understand how it is
relevant to their experiences
online e.g Roblox, Minecraft
etc.




Year Group: Year 3 - Spring 1

Unit Title: Relationships & Communication

Children explored how they are connected to others online and in real life. Using the “Rings
of Responsibility,” they identified different types of online communities.

Year 3 - Relationships & Communication

How can we identify who is our online community?

C - I can compare and contrast how I am connected to different people and places, in person and on the internet.
A - I can demonstrate an understanding of how people can connect on the internet.
E - I can discuss and share what our 'rings of responsibility’ are when we go online. ( \

Wholsin
Your Online
Community?,

Instructions:

1) 2 Use the g to discuss what the internet is and how we use it

2) Read the introduction of the 'Rings of Responsibility’

3) T Use the T tool to share who you could interact with within your community and the world.
4) # Draw a picture explaining the difference between your community and the world.

5) £ Use the £ to record a sentence explaining the differanca hatwaan vanr

& common sense

| am aware of my
community and impact
even when I’'m online.

J

community and the world.

-
My Online Connections =

@ Challenge - Browse ThinkUKnow:: https:://www.thinku

Write down three people in your community and
two people in your world, and describe how you
could connect with them online.

& common sense ¢

My World

People in My World:

My Community

People in My Community:

L
My Online Connections <

oATE my dad some o.f my uncles and my
Pause & Think Moment —1—and-my—|——|{—9unties and grandmas
Draw a picture explaining the difference between your community mum and and grandpas live in
and the world. bangladesh
teachers

How Do We Connect Online?

voice message and
write a letter to
somebody

How Do We Connect Online?

you can email or sentd a
message on whatsap or
facetime sombody

o
| , P Y ( \
Write a sentence explaining the difference bettej;o (& common sense education . . i
community and the world. & prew The rings visual helped children
— My Online Connections = understand different connection
me and idris are from the same country DATE levels. Linking to real experiences
and the same school made it meaningful.

Write down three people in your communi
two people in your world, and describe ho K

@ :{{aj::;t:zgaf: m= 2 ° could connect with them online.

(& common sense education

- NAME My Community My World
My On“ne Connections ’: People in My Community: People in My World: ’
e My friends My We used physical sorting and

Pause & Think Moment
Draw a picture explaining the difference between your community
and the world.

RELATIONSHIS & COMMUNICATION
We know the power Q0E)
of words & actions.

(Franca-Vera
Blanche & Sophie.)

grandparents.

How Do We Connect Online?

We are
friends in

How Do We Connect Online?

Face time.

guided questions to help children
understand who is in their online
community. Asking closed yes/no
questions helped to distinguish
who was and was not

My Community

People in My Community:

My World

nany.

Cousins.

Learners were asked to
compare online and offline
relationships and reflect on
how they stay safe in each.

mumy.

How Do We Connect Online?
text
message

How Do We Connect Online?

facetime
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Year Group: Year 3 -Spring 2

Unit Title: News & Media Literacy

Children took on the role of detectives to learn why giving credit is important. They explored how to
show respect by correctly crediting words, images, and ideas they use from the internet.

o= 1/10 Year 3 - News & Media Literacy
Lot's Give 2 How can you give credit for other people's work?
. A C - | can explain how giving credit is a sign of respect for people's work
& A - | can learn how to give credit for content | use from the internet
= S 2 E-lcan explain to my peers how to give credit when using a resource from the internet ( \

Key Vocabulary: credit respect

| know giving credit

Instructions:

1) @ Read the definitions for credit and respect and use the £ tool to say them out loud ShOWS respeCt for
2) A Using the example, highlight where you can find the author, title and website on each resource Other people’s Work
)+ T Use the 4 + T to complete the Digital Citizens Report and provide credit

4) A Self-Assess your work using the A

5) @ Upload your work J

@ Challenge: Watch the BBC Own it Video on 'Where are your photos going?' You could watch this with your parents and share ideas
at home

Olympic Sports —

ByLaylo Conrod | August 17,2019 Title: Olympic Sports!

The Ol ics h Waebsite:
ympics happen . www.sports.olympicgames.com
every 2 years, alternating The
between the Summer and Digital
Vinter games. Here is a S o Citizens
video highlighting the v/ Author - HEROL
different sports! v Titie
v
The detective role-play made the
°00 learning fun and memorable, and
€ 5 ( www.recyclingforall.or; providing clear examples helped
G i B D children understand how to give Conslsaesiied eopixt batad cn e 190 et Yo
Reduce, Reuse, Recycle credit properly. - e
By Jay Gomer | July 14th, 2000 "The Digital Citizent,
The 3 R's are meant Whenever you see

to help us cut down this symbol, remember ' = 2

the amount of “ that you can recycle it s ) l °
oh [Ty T
-

garbage we instead of throwing it
throw away. " in the trash! This helps

h 3 The When s Feet's bir sy | doccomber 3en |
the environment.
How to give credt: e s C o
& Digital ol - - v ciees
v Author Citizens o e [ R

Author:  jqy Gomez
S el v Tite Report [IRTSSHN—— G |

Website: www.recyclingtorall.org J Website

Yakh

Resource 1: Resource 2:

ece | (eoe

€ 3 (wwatebgrdotommery )| | € 3 (wwwwethedighaicitizens com

A New Band Coming Together L —

Olympic Sports

> <
Author: Layla Conrad Titidiomten o8 o YO i
ByLaylaConrad | August 17,2019 Title: Olympic Sports! orand te word - |
The OI ics h Website:

S Rympias IKppan ) www.sports.olympicgames.com Resource 3: .::.‘,;m’;,;;‘;"mf‘:ww
every 2 years, alternating — R g et
between the Summer and 3 by
Winter games. Here is a
video highlighting the
different sports!

The
Digital

Introducing F

Learners worked with simplified
examples and sentence starters to
practise writing credit lines for
images and text, supported by
teacher guidance.

We explored examples of
online content, identifying
where credit was given

eoe

Directiof

€ > (www.recyclingforall.org )
Complets
Reduce, Reuse, Recycle visited.0
By Jay Gomez | July 14th, 2019

Picture: \
The 3 R’s are meant Whenever you see

to help us cut down this symbol, remember ﬂ

the amount of that you can recycle it

garbage we é“ instead of throwing it

ear
throw away. in the trash! This helps 3 J I Q
the environment. ARGt 3L, = =

v Author Anms 3 nEAD
Author: Feet's bi ? __
Title: v Title The When is Feet's birthday’ 12 th2019
Website: v Website Digitul What is the band’s newest song?

Citizens When was their first concert? 8

Report How many band members are in the group?




Year Group: Year 3 - Summer 1
Unit Title: Privacy & Security - Protect our Privacy

Children helped a Digital Citizen sign up for a new app, learning which information should be kept private

online—just like with strangers in real life.

e had o Ode- creak \ma oW ow\  §

Nt Portnovda. I

L\ VA A

Directi

Directions L) VA v
Follow the steps to create your own strong password %’%ﬁ& aVy 1OWL g
[e? “qy ’
105y % vy

Practice Round
1. Startwith a phrase. Think of a quote or group of words
that will be easy to remember

¢
ki |
Example: There's no way I'm "
kissing a frog,

W

Write down just the first letter of each word in the phrase me (1 (
c C
2

e TCTG

MM AY 6%

Capitalize some of the letters,

Add one or two memorable numbers,

L I P

Memorize it. Repeat your new password in your head so it sticks.

|Example: There's no way I'm

pe TR
M B

Got D MO:(,

g

. Asan
Directions
Follow the steps to create your own strong password.

Practice Round
Start with a phrase. Think of a quote or group of words

i
that will be easy to remember. |kissing a frog. 3w o
2. Write down just the first letter of each word in the phrase. ##T S (; § ~ 1
3. Capitalize some of the letters. pran g S T & 10 M
|
;1.7 Add one or two memorable numbers. ##:'; S T & 10 m
5. Memorize it. Repeat your new password in your head so it sticks. k
Directions R A (
Follow the steps to create your own strong password. - ( f {7
Practice Round I L V.4 akb “"\J{Q;' F
§
| 1. Start with a phrase. Think of a quote or group of words ‘ Example: There's no way I'm =
[kissinga frog.

\

that will be easy to remember.

/ 2. Write down just the first letter of each word in the phrase.
[ 3. Capitalize some of the letters.

W g—T I F
T tt t:J4

[ 4. Add one or two memorable numbers.

E. Memorize it. Repeat your new password in your head so it sticks. \_I H— Q’ Y4 F ?

name and date of birth
are private information

T‘inm{\

) strong password

here | live, my full

hbers.

Jstrong password.

re hod o * C,Mlu\a RV TN

uote or group of words

of each word in the phrase.

Se.canre ()M W .

Kissing a frog,

Mo (e
2

L ;’:l;_f‘;

2 Gam
DY 6%

lassword in your head so it sticks.

[ T Spa 2

‘g("”J M2 )

Practice Round

71. Startwith a phra;e, Think of a quote or group of words

that will be easy to remember.

|Example: There's no wb;( I'm
|kissing a frog.3 w5

2. Write down just the first letter of each word in the phrase. 4*‘;1‘ S ’f' G—

j ﬂl(,

3. Capitalize some of the letters.

2LTST 510M

4. Add one or two memorable numbers.

STG ’x_Oﬁ

5. Memorize it. Repeat your new password in your head so it sticks. \

A a

/

Directions

R

Follow the steps to create your own strong password.

L re

T Lo w4

Practice Round

1. Start with a phrase. Think of a quote or group of words

that will be easy to remember.

Example: There's no way I'm
kissing a frog. |

| 2. Write down just the first letter of each word in the phrase.

W TT | £S)

|
1 3. Capitalize some of the letters.

B. Add one or two memorable numbers.

E Memorize it. Repeat your new password in |

. at Ay
rections ‘g\
w the steps to create your own strong password.

Round
with a phrase. Think of a quote or group of words ‘
‘will be easy to remember.

Example: There's noway I'm
kissingafrog. M b

My lpesi Erlem

q A Ay o
ions a/\
w the steps to create your own strong passy

Round

Using a relatable app sign-up
scenario helped children
understand privacy. Sorting
activities and guided talk
supported their ability to recognise

with a phrase. Think of a quote or grol

private information.

‘will be easy to remember.

Aniiim lict tho fret latbar af anrh winrd in the nhrace f S g, -
B ¥
Scenario4 JG a0, RS e n .
Feet's cousin uses the computer at the library to go on social media. IF he forgets to log out of his account,
THEN what could happen?
Gmorge, oWN. W aotnn  twprallousw AN fRe o ool
)
oliyagu  ond  Sagke aM o¢ W nooRd.
v {
. J . Ane A .
S Ob y 0 game. After Legs leaves, their gaming profile is
t. IF Ben figured out Legs’ password, THEN

Legs goes ’
still saved. Asia’s little brother, Ben, turns on the game and sees
what could happen?

he w2 ald

over to their friend Asia's house to play an online vide

Stel

LeQe o WS
e

Mabye
BRI

go Mo « SF

Ve WSS
N RN G

B¢ '21 O

Scenario 1
Arms forgets their phone on the bus. IF so

what could happen?

°
Nk o-Mo (
eone found it and figured out their

password to unlock it, THEN

Lo K

- { 7]
NL@JLL——}L—E'————"
J -

Ariiim liiet tho fret lattar af anrh winrd in the nhrace

-

Learners used sorting activities
with example information cards to
decide what is private, supported

by discussion and teacher
prompts.

_J

(" )

learners explained why certain
information is private and
practised saying “no” to
sharing it online in different
scenarios.

\_
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Year Group: Year 3 - Summer 2

Unit Title: Digital Footprint

& ldentify

Children learned that everything they share online leaves a digital footprint or “trail.” They compared different
types of trails and decided what information is safe to share.

UK LESSON PLAN

Digital Trails (UK)

What information is OK to have in your digita

Does what you do online always stay online? Learners understand that the information they share online leaves a

| footprint?

digital footprint or "trail". Depending on how they manage it, this trail can be big or small and harmful or helpful.

Learners compare different trails and think critically abous

OBJECTIVES
o Learn that the information they share online leaves a

o Explore what information is OK to be shared online.

VOCABULARY Show definitions

digital footprint .

-

permanent .

\

learners
analysed
examples of
digital footprints
and discussed
how sharing
choices can
have positive or
negative effects.

private information .

t what kinds of information they want to leave behind.

digital footprint or "trail".

trail

SongTube Sign-Up!

1. Draw an X through the sections
that ask for private information.

2. Complete the rest of the form.

& e
Sign up for SongTube! Fill out this form to start making music!
Full Name Vhat kind of music do you like?
| harper | ‘ o | Jmu, ™™
First Lost — ~—
— ] Rock j Jazz | Other
-
Birthdate g ‘
I Dec 5 I } School Name
What is your favorite song? /= j
= — el |
It you Do you play an instrument? If yes, what do you play?

Upload Your Picture!

Digital Citizenship - Private and Personal Information

AGE TIME

7-8

40 mins.

LESSON SLIDES &

Digital Trails

(& common sense

TOPICS

Digital Footprint & Identity

(

there forever

| understand that what
| share online can stay

\

J

Sign up for SongTube! Fill out this form to start making music!

Full Name Vhat kind of music do you like?
x Pop Country Hip Hop
First Lost —
Rock Jazz Other
Nickname R R
N Home Address
- X
x School Name

What is your favorite song?

Upload Your Picture!

X

Do you play an instrument? If yes, what do you play?

Phone Number,

We sorted example
information into “safe
to share” and
“private” categories,
supported by group
discussion and
teacher questions.

-
Imagine that we had

a new student in

What is one piece of personal
information you would share with
him/her? Why?

What is one piece of private
information you wouldn’t share
with him/her? Why?

class today, and you
were getting to

know him/her.
N

~

(" )

Using relatable examples helped
children grasp the idea of a digital
footprint. Sorting activities and
group talk supported critical
thinking about online sharing.

\_




Year Group: Year 3 - Computing Systems & networks

Unit Title: Connecting Computers

Description: Children learn about how computers are connected together within the
school. They learnt about the server, network switch, wires a wireless access point and the
individual desktop or chrome devices

Adding a server
LQ: How can | explore how 9

digital devices can be
connected?

learners were encouraged to
explain how each part of the
network works together and to
draw their own labelled
network diagrams.

\_

\
| know how our
computers connect to
each other in the
school

J

We went on a walk around the \
school and spotted the physical
parts of the network - Using
real-life school examples helped
make the network structure clear.
Practical activities supported
understanding of new technical

vocabulary.

~

Learners used a hands-on
matching activity to connect
network components with their
functions, supported by simplified
definitions and peer discussion.

R
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Year Group: Year 4 - Autumn 1

Unit Title: Media Balance & wellbeing - Rings of responsibility

Children learned about the “Rings of Responsibility” to understand how their actions affect
themselves, their communities, and the wider world—both online and offline.

| _— N

Year 4 - Media Balance & Wellbeina

Year 4 - Media Balance & Wellbeing
LQ: How can | identify my rings of responsibility? (Digital Citizenship)

Your Rings of Responsibility

C - I can explain what a digital citizen is

[ Your Community | I Your World

r

| have responsibilities

A - | can explain what the ripple effect is Y I
E - | can identify what is my own, my communities and my world's responsibility ourse f
**Tap the & to watch the video, "Your Rings of Responsibility" first!
1) - Push (TS
2) - Click # to access the attached template
3) - Drag and drop the T with statements, initially located at the bottom into each of the
categories: "Yourself", "Your Community", and "Your World."
For example, the statement, "l ask a trusted adult before sharing private information online" ' m m
:vgljlld go into "Yourself" because you are being responsible for YOU and this action benefits l | | l
media | use.
If you have time, you can make your own T statements and add them too!
4) @ Upload your work and you're finished!
(&7 COMMON Sense cuutauwn
(&7 common sense cuutauun NA -
NAME
%
. ihili < .43
My Rings Of Responsibility | i
DATE
|}
; " A R
((Z common sense educatior G Bl ‘
NAME
’
My Ri Of Responsibility = 0:9:2
y Ings p DATE
. ) e )
(& common sense tio X 1 £
NAME
’
1 S Bl o
My Rings Of Responsibility =
DATE

- Directions
First, choose three colors and use them
to color in the key. Then, use the key
colors to color in the correct ring(s) for
each statement.

| never call people mean names,
online or in-person.

| don'’t share photos, videos, or information about
other people unless | have their permission.

| know that not everything | see online is true.

| don’t copy or share someone else’s
work and say that | created it.

| ask an adult | trust before sharing
private information online.

MEDIA BALANCE & WELL-BEING

We find balonce

in our digital lives.

() (DEE)

online and in real life
that can affect other
people.

J

( )

The rings model helped children
visualise the impact of their
actions. Group tasks encouraged
thoughtful conversation about
responsibility beyond themselves.

\

~

We completed the activity as a
shared groupm, discussing the
scenario, talking about examples
we had encountered before voting

for what we thought was was our

-

level of responsibility

(" )

Learners presented how
online actions can create
ripple effects and gave real-life
examples of responsible
digital behaviour that helps

others.
g




Year Group: Year 4 - Autumn 2 - Cyberbullying
Unit Title: Cyberbullying - How Can | understand the Power of Words?

Children explored how online words can affect others and how different people may interpret
messages differently. They learned how to respond to online unkindness using the S-T-O-P strategy
and practised identifying respectful coommunication.

& \
oy

Student Instructions

Students will edit this template:

Teacher Notes (not visible to students)

L~

4 common sense
m

STOP Online Meanness =

’ Save Activity

Year 4 - Cyberbullying

OATE

Directions

Read the scenario below and then work with 3 partner to answer the guestions

that follow

Jade's parents ket her play on a website where she can take care of a pet pony and
decorate its stall. Her friend Michael has played with her in the past and knows her
username and password. One day Jade g0¢s to the site to care for her pony. She finds
that her pony’s stall is a mess and that there are some things missing.

1. What do you think happened? | think

| think what happened is that Jade took everything away.

2. How do you think Jade feels? Why? | think Jode feels ./

| think Jade will feel happy and miserable.

3. What advice would you give Jade to respond to this situation? Remember S-T-O-P.

| would tell her to say exactly what she did face to face.

( )

Learners used guided role-play
and emoji prompts to match
emotions with different online
messages, helping them recognise

when words can hurt.

~

\

\

We considered how tone and

language can be

misunderstood online and
created their own examples of
how to respond with empathy.

( I've learned to stop \

and think before | post
something online. - If |
wouldn’t like someone
posting it of me |
should not post it of
them

_

The learning experience recapped
what children had learnt from year
3. Using relatable scenarios
supported empathy and reflection.
The S-T-O-P strategy gave
children a clear and calm way to
respond to unkindness online.

(& common sense educat o
- NAME

STOP Online Meanness =

pirections
Read the scenario below and then work with a partner to answer the questions
that follow.

Jade's parents let her play on a website where she can take care of a pet pony and
decorate its stall. Her friend Michael has played with her in the past and knows her
username and password. One day Jade goes to the site to care for her pony. She finds
that her pony’s stall is a mess and that there are some things missing.

1. What do you think happened? | think ...

| think that michael logged in with her username and password
and messed it up and took something away.

2. How do you think Jade feels? Why? | think Jade feels ...

| think she might feel really sad because she might of took a lot of
her time to make it really nice and pretty and the thing he stole
was really important to her.

3. What advice would you give Jade to respond to this situation? Remember S-T-O-P.

Step away Tell a trusted adult Okay sites first Pause and think
online.

43



Year Group: Year 4 - Spring 1

Unit Title: Relationships & Communication

Children explored what makes a strong, respectful community—both online and offline. They created shared
norms and made a pledge to be positive, responsible members of their digital coommunities.

Sue  Weknow the powel 3 o \ _ . i =
C8F) cF vk arons. { = Jiogy’ Philip Bhol Save Activity [ECASEE
LA . b NAME

Group Pledge =

-
DaTE

Our Digital Year 4: Relationships &
Citizenship H H Directions
Com mun ICatlon As 3 group, come up with one norm for how you should act toward others when you're online.
P|9dge — I Once you agree on a norm, write it on the handout and pledge to follow it by signing your name.
Subjects: Digital Citizenship Our pledge for when we're online (circle one):
(& common sense education Standards:

Whenwe share respond work play withothers._

Student Instructions

When we play we should play
- appropriate games.

Students will edit this template: LQ: How can we pledge to build a better online community?
C - I can define what a community is, both in person and online.

A - I can explain how having norms helps people in a community act
their goals.

E - I can create and pledge to adhere to shared norms for being in an
online community.

(& common sense JUﬂO+AgCI'(hO ( \
p : We made a pledge to
CiRHp o ¥ 10th June e ™\ help our gnlinge
DaTE
g .
Directions i ‘- community be kind and
2 group, come up with one norm for how you should act toward others when you're online. .

Or{eycapagree orznorm_v.‘ritehonthe handout and pledge to follow it by signing your name. Creatlng shared norms helped Safe

children take ownership of their
Our pledge for when we're online (circle one): behaviour online. Group work )
Whenwe share respond work play withothers Supported collaborative thlnklng

and respectful discussion.

We say nice things and if we don't \
have anything nice to say we keep it e )

inside. We reflected on the impact of
positive and negative behaviours
in online communities and
suggested their own norms to
support kindness and respect.

We should not respond to cyberbullies
actions instead we should block them. \/ /

While we work we don't disrupt each
When we share devices, let other. And if we are having a

everyone have a tu.rn and make conversation we wisper!
sure everyone is happy!

When we play with others 4 )

we dOﬂ’t Cgber bU”g Children went around the
school and shared their

I ledge, adding their ideas t

people and we don't " the centralised display 0

share their voice

When w share respond work play withothers. .

\_
When we share we should only

share appropriate content and no
personal information. 44




Year Group: Year 4 - Spring 2

Unit Title: News & Media Literacy - Is Seeing Believing

Children learned that digital photos and videos can be altered and that it's not always easy to tell what's real.
They explored reasons why people might edit immages, such as advertising or persuasion.

R s
‘5?5‘! Philip Bhol Save AcT|V|1’y Work with your group to analyze the photograph on this page. Then answer the questions below.

Year 4: News & Media
Literacy

We are crifical B
thinkers & creafors.

Is Seeing
Believing? -

Year Groups: Year 5, Year 6, Year 4

A, '
’ g Subjects: Digital Citizenship
(& common sense education b 2 ' Standards:

Instructions for Pupils

How and why do people alter digital photos and videos?

Pupils will edit this t : ; ; i o
pils Wil -Gdit this'fempleite Recognize that photos and videos can be altered digitally.

o . 8 Idenfify different reasons why someone might alter a photo or video.
N Analyze altered photos and videos to try to determine why.
b A 1. Howwas this photo altered?

e . Key Vocabulary: advertising - alter - persuade - photo retouchin : 2

o Y i 5 HiEr B 9 They added a dinosour into the

pjr’rl ire.
(3\ OBSERVE + ANALYZE IMAGE
\’th do you 2. Why do you think it was altered? What was the person who altered it trying to accomplish? /

What was they |

tered?

altered in
these photos?

so that people
think they are

They have reclly cool ond Not everything we see online is
added the they have seen .
space ship. this. real—some pICtureS are

changed to make us believe
something.

lirections
vork with your group to analyz

/ common sense education

Directions
Work with your group to 2nalyze the photograph on this page. Thenans]  Analysing real examples made the
learning feel relevant and
eye-opening. Discussions
encouraged critical thinking about
online content.

1. What was altered in the second version of the photo?

her hair bigger and added highlights .;

2. Why do you think it was altered? What was the person who altered it trying to accomplish?

| think they altered so _she would Iookr
prettier and they did it so that they get
more buyers.

7 4 /. 44

1. What was altered in the second version of the photo? 1s: Par

Words were added all around the picture, and the woman :erm alo

was made to look younger.
Word Bank

2. Why do you think it was altered? What was the person who altered it trying to accomplish? ual property: The ownership of attribute: To give credit to the person who
It must have been a mngzine cover. ng you create, giving you a right to created something, such as listing the author’s
ersuseit. name and date, or a citation.

1t ©: Legal protection that creators plagiarism: Using someone's creative work
We explored altering our own images. In addition, we have over the things they create. without providing attribution.
created a list of how to recognise misinformation and

altered photos and videos online license: A clear way to define the type of

copyright a creative work has so that others
know how they can useit.

Fill-in-the-Blank
We focussed on the before-and-after image sets and used Charlie takes a cool photo of a parade in his town. This photo is now his [intellectual property | .
simple question prompts to explore what.had changed and He posts it on his photo site but does not indicate what type of it has.
why, supported by small-group discussion.

So people have to assume it has a regular copyright © . Afewdays later, he see45

his exact photo on the local pizza restaurant’s website! They didn't the
photo to him. And they certainly didn't ask for his permission to use it, whichis




Year Group: Year 4 - Summer 1
Unit Title: Privacy & Security

Children learned what passwords are, why they matter, and how to create strong, memorable ones.
They practised building secure passwords using words, numbers, and symbols.

& common sense

digital passport*

Students will edit this template:

o \
Zumy Philip Bhol
ooy

Year 4: Privacy & Security
Grades: Year 4

Subjects: Digital Citizenship

Standards:

Student Instructions

LQ: How can a strong password help protect my privacy?

C - I can define the term "password” and describe a password's purpose.

A - I can understand why a strong password is important.

E - I can practice creating a memorable and strong password.

Save Activity

Directions
Follow the steps to create your own strong password.

Practice Round

(LR I RN

. Start with a phrase. Think of a quote or group of words

that will be easy to remember.

. Write down just the first letter of each word in the phrase.

Capitalize some of the letters

. Add one or two memorable numbers.

. Memorize it. Repeat your new password in your head so it sticks.

Your Turn

1. Start with a phrase. Think of a quote or group of words

vl slwln

that will be easy to remember.

. Write down just the first letter of each word in the phrase.

. Capitalize some of the letters

DATE

Example: There's no way I'm
kissing a frog.

TwiKaf

tnwikaf. |
TwiKaf13

TwiKafl3

I never disbelive God
indg
IndG

Key Vocabulary: password - phrase - symbol - username . Add one or two memorable numbers. IndG12
. . Memorize it. Repeat your new password in your head so it sticks. IndG12
. Password Tips to Remember
Using a passphrase N m
</ common sense education: s
O - helps me to remember D= U"\vxou'shouid know your password
my password but 19w Neveruse ay_ESP38000 ] identity information n your password

’ q

L8 makes it really hard for Y>w Create passwords with at least[ 810 Jcharacters.
Power Up Your Password < y | — —

hackers ) D= Use letters, numbers, and in your password.

Directions
Follow the steps to create your own strong password.
Practice Round

1. Start with a phrase. Think of a quote or group of words
that will be easy to remember.

Example: There's no way I'm
kissing a frog.

(

2. Write down just the first letter of each word in the phrase. tnwikqf

3. Capitalize some of the letters. TnwiKAf

4. Add one or two memorable numbers. TnWlKAf23

5. Memorize it. Repeat your new password in your head so it sticks. anIKAf23
Your Turn

1. Start with a phrase. Think of a quote or group of words
that will be easy to remember.

Write down just the first letter of each word in the phrase.
Capitalize some of the letters.

Add one or two memorable numbers.

Al I I

Memorize it. Repeat your new password in your head so it sticks.

bakugan will rule the world

bwrtw

BWRTw
BWRTwO06
BWRTwO06

Start with a memorable ph rase

Password Tips to Remember

Only your _p_ﬂ_r_e_n_ts should know your password.

Never use any personal identity information in your password.

Create passwords with at least 8 characters.

Use letters, numbers, and MD_QB in your password.

PRIVACY & SECURITY
We care obout
everyone's privacy.

e !

.

-

Linking password creation to
personal interests helped children
remember them. Step-by-step
support ensured all pupils
succeeded in building secure
examples.

We looked a variety of different
passwords and compared them to
each other, talking about which we
thought was the most secure and

why
J

All learners experimented
with turning phrases or
favourite lines into strong
passwords, explaining how
their choices increased
security.

We even explored taking 5
turns to guess/crack each
others passwords to see if
they had used information we
knew about them which
made the password more

\ risky!
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Year Group: Year 4 - Summer 2

Unit Title: Digital Footprint & Identity - My Digital Footprint

Children explored how the things they post online—like selfies or messages—can shape how others
see them. They reflected on their identity and how to post in ways that show who they truly are.

LQ: How can | consider what assumptions ;;"" \ Philip Bhol
— Y. Y We used sentence starters to help

€ - I can consider how posting content about myself will lead to others making

A G aoot ot e Moss Phporeons porta o by Unitseicerahy people to draw key facts about
Year 4 - My Digital their beliefs, values & hobbies etc.

E - | can identify the best or safest things to post online to reflect who | am
: : % to help them complete the activit:
E @ ﬁ m Footprint & Identity g 2 y
= 7 Grades: Year 6, Year 5, Year 4

Subjects: Digital Citizenship
Standards:

Student Instructions

LQ: How can I consider what assumptions people make online?

Students will edit this template: ) ) .
C - I can consider how posting content about myself will lead to others

] making assumptions
s A - I can reflect on the most important parts of my unique identity
ﬂ m E - I can identify the best or safest things to post online to reflect who I
am

Part 1: Directions

Pretend you are going to take a selfie to post to a public website for arf
take it? What would you be doing? What would you look like? Draw (g

~

What | post online
as much detail as possible. shows peop|e who |
am. They can also
make assumptions

Part 2: Directions even if they do not
Answer the brainstorm question. Then redo your selfie, so it shows the mod knOW me
your identity. )

1. Brainstorm: What are the most important things that make you YOU? Is it whe
personality? Where your family is from? Write as many details about your identit ossible.

I love my dog and my family.I love
practicing fencing every day.

you
sing
We discussed the idea of sharing
content to represent your values
and personality. In addition, the
risks related to this and revisited
our learning about personal and
private information

Part 2: Directions
Answer the brainstorm question. Then redo your selfie, so it shows the most important details about
your identity.

1. Brainstorm: What are the most important things that make you YOU? Is it where you live? Your
personality? Where your family is from? Write as many details about your identity as possible.

i like apples i like the color pink my favrit conth re is

\

-

We discussed how online
posts can lead to assumptions
and what assumptions we had

seen online

Part 2: Directions
Answer the brainstorm question. Then redo your selfie, so it shows the most important details about
your identity.

1. Brainstorm: What are the most important things that make you YOU? Is it where you live? Your
personality? Where your family is from? Write as many details about your identity as possible.

I'm silly, funny, kind and
like food and cats.
I also love my family.
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Year Group: Year 4 - Autumn 1

Unit Title: Computing Systems & Networks - The Internet

Description: Building on the Year 3 knowledge of how computers are connected within the
school. We look at how we are connected throughout the world to information using the

WWW. Children are introduced conceptually to, ‘the internet’, defining how the internet
works and exploring trace routes

B R R RRRRRREREBEEEEEREEEES—SSm——————— Lesson 2 - Q: How content can be added and
‘:

C -l can create media which can be found on

Evidence of Progress Questions websites
Year 4-DL-Computing Systems & Networks-The Internet A-lcan recognise that the content of the WWW is
Key questions What I think What I know created by people
1. Whatls the ntermet? Ithink that it helps s Dpksmntisawakiwiewebor. E - I can recognise that | can add content to the
you access stuff. WWWwW
2. Which of these is true? Explain.

o The World Wide Web is part of the The internetis part of While they are closely linked, they are very difforent
internet. 3 things. The internet is a global network of computers all

o The World Wide Web is the same as the the world wide web. connected togother. The world wide web (‘www’ or ‘web'for
internet.

[ Youhave to be able to access the internet |

o The l'r’;emet Is part of the World Wide
Web. to access the world wide web.
3. A device needs to have Adeviceneeds tohave o .
revwara wer e | "web browser in order to N | know that the internet
W o ;0;4&‘:: A access the world wide web. g devices.
WBEO . aweb browser Asearch engine is used conn eCtS com p Ute rs a I I
ME B through web browsers. t h I
over the world
4. What are the and 5 Add The internet can be dangerous to add
. CoormTe e | )
v o I Itcan make you famous |

[ People can steal your contents. |

Albie - With E( -
Physical activities and real-world
support . examples supported children in
TAdding your own content to the web %ddmg your own content understanding abstract concepts.
Building on Year 3 knowledge

Introduction Introduction helped reinforce learning
Many websites allow you to add content to the World Wide Web. Examples include Many websites allow you to add content to the World Wil hrogression.

e Blogs ¢ Blogs

e Wikis o Wikis

* Sociol media sites * Social media sites

What are the advantages and disadvantages of this? Discuss with a partner and write

What are the advontages and disadvantages of this? Discuss with a partner and write
down your ideas in the table below.

down your ideas in the table below.

Advantages Disadvantages Advantages Disadvant(

You can keep in touch with people you Not all web site ore safe You can learn to compute, and draw on You con led Learners used practical, hands-on
know. To help look up things your 1t ter. Y d bad e ana 9

ierested ko) . i aacommy activities such as string-and-label

network simulations to visualise
how data moves between devices

and servers.

Adding your own content to the web

= )

We challenged learners to

" o add content to the World Wide Web, Examples includ explain how information

ow you to add content to the World Wide Web. Examples include .

travels across the internet and
to map out a simplified

sites traceroute showing

connections between devices.

vantages of this? Discuss with a partner and write

Advantages Disadvantages

Introduction

Wwhat are the advontages and dist

down your ideas in the table below

An advantage s je is that if someone add

1t thin
t but it might not be correct

hat it might be fun to A disadvantag

et somethir 1 the internet you
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Year Group: Year 5 - Autumn 1
Unit Title: Media Balance & Wellbeing

Children explored what makes a healthy media choice using the “What? When? How Much?” framework. They

evaluated their own media habits and considered how different types of media affect their well-being.

Year 5 - Media Balance & Wellbeing

LQ: How can | find my Media Balance?

C - | can describe what a media balance is

A -1 can suggest a positive media balance for myself to support my media balance
E - | can reflect on why a positive media balance can help me

Watch this for Instructions: https://shorts.flipgrid.com/watch/13514487219356227

1) Tap to begin this activity.

2) Use T to add your media and non-media examples to each box

3) Watch the e

4) #° Capture your response to the 'reflecting on my media' questions
5) Use the #” and T tool to create your own Media Plan

6) Use £ to describe your choices in more detail...

7) Tap @ to post to your journal.

8) Follow the & to play the game

26.09.22

(

Learners reflected on their
media habits and used the
framework to develop a
personal definition of healthy

media balance.

\

Reflecting on My Media ~

Directions:

DATE

Review all the media choices from your My Media Choice Tracker. Use what you wrote to answer the

five questions below.

1. What was the most healthy media choice you made last week? Copy the What? When? How Much?

for that choice below.

The most healthy media choice | made last week was taking a break from

my devices and doing some reading and drawing.

( )

2. Why was that your most healthy media choice?

This was my most healthy media choice because | could have stayed

| will go offline to the
park or an outdoor
space to balance my
media use

on my devices and gotten tired the next day.

J

3. What was the least healthy media choice you made last week? Copy the What? When? How Much? for

that choice below.

The least healthy media choice | made last week was when | played games on
my MacBook when | wasn't supposed to.

4. Why was that your least healthy media choice?

It was my least healthy media choice because | could have

done something productive instead of playing games.

(

Learners sorted example media
scenarios into healthy and
unhealthy choices, using
emoji-based reflections to connect

media use with emotions.

The structured framework
supported clear thinking around
balance. Emotion-based
reflections helped personalise
learning and build
self-awareness.This also make s a
great family activity!

\_

My Media Plan ~

DATE

Directions

Think about which media and non-media choices help you feel healthy and balanced. Then, use the chart
below to plan out your perfect day. For each choice, fill out the "What?," "When?," and "How Much?"
columns. You can include more than one activity in each row — just draw in the lines yourself!

What? When? How Much?
(description of the activity) (time of day or activity that | (number of minutes or hours)
happens at the same time)

Reading | at10-00 30 minutes

Morning

Go to the park Also running
o or an out door at the same ] hOU r
space. time.

40

Watch Also spending

Afternoon/
Evening | : some family .
semithing) =, = ™ minutes|
Do some ' |
_ reading and :
Hen switch of the Sleeplng 12 hOUrS

linh+ce



Year Group: Year 5 - Autumn 2
Unit Title: Cyberbullying, Digital Drama & Hate Speech

Children learned what cyberbullying is and how to take positive action when they see it online. They
explored the role of an upstander and created superhero comic strips to show how digital citizens

can help others.

Be A Super l
Digital Citizen

1/6 Year 5 - Cyberbullying
) LQ: How can | create a super digital citizen?
C - | can explain what being a super digital citizen is using the term, 'upstander’
A - | can explain how a digital super citizen would behave in different scenarios
E - | can design, create and share my own super digital citizen

Instructions: https://shorts flipgrid.com/watch/13833096458666586

I Sclect add response
(9 Follow the link to watch the video
, Use th emicrophone tool to respond your answers to the scenario and questions
4) # Use the # tool to design your own Superhero!
5) # + T Use the tools to create your own Comic Strip
6) @ Upload your work

@ Want a challenge? Follow the & to complete a quiz: https:/www.bbc.com/ownit/its-personal/wait-is-

that-mean?collection=bullying-and-trolling

@ Loved creating your own Superhero? Create your own super digital citizen on the Marvel website: §

https: //spiderman.marvelhg.com/games/create-your-own-web-warrior

Ji cares about being an upstander because she knows what
‘eels like to have someone sending mean comments onlie.
e wantsto make sure everg one ishappy ontine.

DESIGN YOUR OWN SUPER DIGITAL CITIZEN:

Step 1: Special Powers
WhKyour superhero's name?

EePy>>>>>>>>5555S55S55555555>>

What special abilities or qualities does your superhero have that helps her or him be an upstander?
He has the ability to keep

people on safe sites!

How do these special powers help your superhero?
If he didn't have his powers everyone
wouldn't be doing their work.

Step 2: Background Story
Every superhero has to have a background story. Where does your superhero come from? How did he or
she become a superhero?

meLuus. ra e
‘hoose one of the problems from Part 1. Create a comic strip in which your superhero is an upstander
gainst cyberbullying ... and saves the day! Use illustrations and captions to tell your story.

e Digi saves the computing world!

Someone is
being mean
online. | need
to stop them.

-

His name is
keepy because
he keeps on
safe sites!

Creating superhero comics made
the concept engaging and
accessible. Scenario-based

classmates weren't (lm‘ng '

their work!

Why does he or she care about being an upstander?

| created my own
super digital citizen
who blocks the person
spreading rumours

discussions helped build empathy
and confidence in taking action

online. - We used this as a display

in the school

\

DESIGN YOUR OWN SUPER DIGITAL CITIZEN:

Step 1: Special Powers
‘What's your superhero's name?

My superheroes name is Digi.

Wh_st specizi abilities orqualit_ies does your superhero have that helps her or him be an upstander?
Digi can sence if anyone is being mean online and

can then block them.

se special wers help your su|
Bigis <opérpowers help the digital world by
makin re no one is Ci lling online.
Step 2: Background Story

Every superhero has to have a background story. Where does your superhero come from? How did he or
she become a superhero?

Digi became a super hero because one day she
: :

Ia
et
‘Why does he or she care about being an upstander?

Learners used comic strip
templates with guided prompts
and vocabulary banks to help

them illustrate simple upstander
actions clearly.

-

50

Learners analysed different
online scenarios and
explained how an upstander
could respond in each
situation using empathy and
problem-solving.

™




Year Group: Year 5 - Autumn 2

Unit Title: Cyberbullying, Digital Drama & Hate Speech

Children learned what cyberbullying is and how to take positive action when they see it online. They
explored the role of an upstander and created superhero comic strips to show how digital citizens

can help others.

Directions: Part 1

Year 5 - Cyberbullying

LQ: How can | create a super digital citizen?

I 1/6
Be A Super 5
Digital Citizen -

(9 A - | can explain how a digital super citizen would behave in different scenarios

E - | can design, create and share my own super digital citizen
Instructions: https://shorts flipgrid.com/watch/13833096458666586

1) TN Select add response

2) <9 Follow the link to watch the video

C - | can explain what being a super digital citizen is using the term, 'upstander’

3) / Use th emicrophone tool to respond your answers to the scenario and questions

4) # Use the ¢ tool to design your own Superhero!
5) # + T Use the tools to create your own Comic Strip
6) @ Upload your work

@ Want a challenge? Follow the (§> to complete a quiz: https:/www.bbc.com/ownit/its-personal/wait-is-

that-mean?collection=bullying-and-trolling

@ Loved creating your own Superhero? Create your own super digital citizen on the Marvel website: (9

https://spiderman.marvelhq.com/games/create-your-own-web-warrior

DESIGN YOUR OWN SUPER DIGITAL CITIZEN:

Step 1: Special Powers
‘What's your superhero's name?

Our superhero is called Flo Flo

What special abilities or qualities does your superhero have that helps her or him be an upstander?

They Have star power thet helps understand when people feel down. They help prevent
cyberbullying, and can read minds and teleport.

How do ial powers help your

These superpowers help our super hero, as they can know what situation people
are in and people can understand her. She feels impotant.

Step 2: Background Story.

story. Where does your from? How did he or

Every
she become 3 superherc?

——our super heros background-is this. When Flo Flo was younger, she got cybe
__bullyed and decided that it was not right the way children were treated. People

-

saw her kindness and started calling her a ditital superhero. She helped people.

Why does he or she care about being an upstander?

She cares about being an upstander, as she does not like seeing
people upset or worried.She thinks everybody has a right to not
be cyberbullied.

DESIGN YOUR OWN SUPER DIGITAL CITIZE]

Step 1: Special Powers
What's your superherc's name?

Vhat special sbilities or gualities does.

kind guy

ur superhero have that helps her or him be an upstander?

How do these special powers help your superhero?
He helps people be kind
online.

Step 2: Background Story

Every superhero has to have 3 background story. Where does your superhero come from? How did he or
she become a superhero?

He came across a crystal witch
made him kind.

Why does he or she care about being an upstander?

Sothe worldis a
happy pl

DESIGN YOUR OWN SUPER DIGITAL CITIZEN:
RIS Blob |
—
. He can solve stuff
easily.

superhero?
Step 2: Background Story

she become 3 superhero?

He was bullied himself
andoneday hefelldown [
awholewichgavehim |
super powers

or she i der>

He cares b

he |
knows how'they feel.

—

| help people

-7~
o0 )

[

Work with your partner to review the scenarios below. Then, write what a super digital citizen, or SDC,
would do to be an upstander.

1. Oh, no! Someone spreads rumors about somebody else online. What would an SDC do?

rumaors.

2. Areyou kidding? While playing a game, one player is writing insulting things to another player. What
would an SDC do?

An SDC would report the person who was wrighting the
insulting comments to another player as bulling so theat
the message will be taken down.

3. Unbelievable! Someone forwards a message that was meant to be private to someone else. What
would an SDC do?

An SDC would delete the message and send supportive
comments to the person who said that the message was

/— personal.

I
(

~

| created my own
super digital citizen
who blocks the person
spreading rumours

_J

Creating superhero comics made
the concept engaging and

accessible. Scenario-based
discussions helped build empathy
and confidence in taking action
online. - We used this as a display

\ in the school

(" )

Learners used comic strip
templates with guided prompts
and vocabulary banks to help
them illustrate simple upstander

actions clearly.

~

Learners analysed different
online scenarios and
explained how an upstander
could respond in each
situation using empathy and

problem-solving.

THE APVENTURES oF




Year Group: Year 5 - Spring 1

Unit Title: Relationships & Communication

Children explored the role of social interaction in online games. They identified the positives and
risks, and created video game covers with tips for keeping gaming fun, friendly, and respectful.

& common sense & \ »
- - - oy Philip Bhol Save Activity

Video Game Cover Project <

Direct

Year 5: Relationships &’

Communication
ameamnammcnenss |1 can help make games
Standards: . .
fun by being kind and DETECTIVE EXPLORERS

Instructions for Pupils

Lt How can  help myself and ather respectful online.

playing online games?

C - I can define "social inferaction” af
A - I can describe the positives and ni
E - I can create an online video game c
positive social interaction.

Your cover must include:
e Avideo game title in big letters.
e Animage of the main character.

e Anparagraph (on the back) that explains the rules for positive social interactiongg
and why people should follow them.

Whos the main character | | AN older me who is a rouge Creative tasks like designing game
! N ‘ .
aomaobjectetyr | | travellerand a master covers helped pupils apply
swordsman. learning in a fun way. Real-life
) ) You have to travel gaming examples supported
Describ detail
el o _around the world meaningful discussions.
main character. flgi'ltlng and te?chlng
fighting tecnikes.
An old kingdom k e
What is the setting for 9 . RULES
your video game? Include where there is no 1. IF ¥0U SEE ANYTHING INAPPROPRIATE ELOCK THE
as many details as possible. I
AW - USER AMD REFORT
By using 2. IF YOU HAVE ANY PROBLEMS ASK A TRUSTED
How will people qge ADULT
icatein th ?
SRR SR verification 2.THIS GAME IS OMLY TO BE USED BY CHILDREM RGED
8+
What is the title of your world Of
video game? ity
f Who is the main character The maln character Is a person Who

in your vid_eo game £person . :
Learners used design templates WO R L D O F i enec et I'S an BXDIO".er\d-Etecnve- )
with sentence starters and key C A L A M I T Y bescribe ssmanycetsis | 1NE Main character is a girl who loves exploring but

vocabulary to help them create kisptivk s finds mysteries to solve whilst exploring.
game covers with clear, friendly )
behaviour tips.

whatistheseteingfor | 1€ Setting is in a forest. There are lots of twisting and

your video game? Include

3 oty detalls st posgible: gnarly trees and the forest is very eerie,

J
a )

Learners discussed real
examples of positive and
negative behaviour in online
games and created their own
guidelines to promote positive
interaction.

_ There is a chat where people can communicate but if they
e e ame2 | COMMeNt something inappropriate then they will be blocked 2
reported and won't be able to play again.

tiseme = The title is Detective Explorers.

\ over Project = ::M:
e S They can communicate through a multiplayer twist
Vitlss:Garms Cover Proje S piaying or s con ooty mad i Use te - THGATIIE- tHEY-GaR oomplete-guests simultaneously
’ Vour cover must include: and speak through voice chat, although you have to

Legend of Zelda: Cries of Hyrule e Avideo game title in big letters.

L L T L S Cuptains e WBHIEY your.relationship.and-make sure you're friends
and verify your age
mesvssznersn | Link and Zelda o
nyeu vesmse==n | LMK AN LO10QE
Describe as many detaits | JiitikR Has Ilnyg Hilmmetke/faamge fheir o] weezs divessses and ik

as you can about t

e hampiinns turiic witth 2 sttt pantail.
l RS Open world adventure game in Hyrule (Past games:

Pogi12
Violence (No Gore), (Changeable features)

Paragraph your video game? Include

smenasEerete Telda: Tears of the kingdom, Zelda: Breath Of The Wild)
You have to verify many things to 3oL N

ensure safety

wmmenee- | @gend of Zelda: Cries of Hyrule




Year Group: Year 5 - Spring 2
Unit Title: News & Media Literacy - Rights & Responsibilities

Children learned about copyright and what it means to be a responsible creator. They
explored how to use and share images fairly and understood their rights when creating

original content.

& common sense

digital passport-

Save Activity

z‘:%: Philip Bhol

e
nt to save your game?

Year 5 - News & Media
Literacy

Year Groups: Year 7, Year 5, Year 6
Subjects: Digital Citizenship
Standards:

pr— Instructions for Pupils

LQ: How can I identify what rights and responsibilities I have as a
creator?

C -I can define "copyright” and explain how it applies fo creative work.
A -I can describe our rights and responsibilities as creators.

E - I can apply copyright principles to real-life scenarios.

Directions: Part 1
Read each term aloud with your group. Then, use the Word Bank to complete the Fill-in-the-Blank
paragraph.

Word Bank

attribute: To give credit to the person who
created something, such as listing the author’s
name and date, or a citation.

intellectual property: The ownership of
something you create, giving you aright to
how others use it.

plagiarism: Using someone's creative work
without providing attribution.

copyright ©: Legal protection that creators
have over the things they create.

( h

| felt equipped when
searching the web to
recognise imagery with
creative commons
licensing y

(

\

license: A clear way to define the type of
copyright a creative work has so that others
know how they can useit.

Real-life scenarios helped children

see how copyright applies to them.
Matching and discussion activities
supported understanding of new

Fill-in-the-Blank

Charlie takes a cool photo of a parade in his town. This photo is now his Intellectual property. ,

He posts it on his photo site but does not indicate what type of license ithas.

copyright

. Afewdays later, he sees
attribute

So people have to assume it has a regular

his exact photo on the local pizza restaurant’s website! They didn't the

photo to him. And they certainly didn't ask for his permission to use it, whichis Plc’g'q"sm

S NAME

that'srCopykrigrh"c"?r -,

DATE

Part 2: Directions
Work with your group to complete the two reflection questions below.

1. What should Charlie do about this situation?

® Reach out to the owner of the pi22a restaurant and ask them to provide attribution for
the ,ohofo.

® Reach out to the owner of the pi22a restaurant and ask them to take down the photo.

e Add a clear corayrghf licence next to the photo on his site, so this won't happen again.

e Don't do anufhuy.
v

2. If youwere Charlie and took this photo, how would you want others to be able to use it? Would
you want others to be able to do the following? Circle which one(s) you agree with and explain
your thinking.

Copy it? Change or alter it? Make money from it?

| wouldn't mind if others | wouldn't mind i€ others | would be oK if other

wanted fo copy and paste wanted to change it; like i they people wanted to make

my photo for their website wanted to add text over the money from the photo, so
J &

or article. photo or even Photoshop an long as #hey provided

image of some fhuy else into attribution!

the photo.

\_

vocabulary.

( )

Learners used matching activities
to connect key terms (like
copyright, licence, and plagiarism)
with simple definitions and
examples, supported by group

discussion.

4 )

Learners explored the creative
commons licensing and
explored searching the web
and recognising copyright
licensed imagery

\_
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Year Group: Year 5 - Summer 1
Unit Title: Privacy & Security

Children explored the differences between personal and private information. They learned why it's
risky to share certain details online and how to protect themselves when communicating digitally.

Digital Citizenship - Private and Personal Information

Key Vocabulary: hardwired - personal information - private information - register (online)
Instructions: https://shorts.flipgrid.com/watch/16364576049725560

1) & Follow the Digital Passport link to the game 'Share Jumper' and play for 5 minutes

Year 5 - Privacy & Security

LQ: How can | identify what information is okay to share online?

2) @« Watch the Common Sense Media video
3) T + # Use theT + # to complete th eworksheet on 'Personal’ Vs 'Private’ information

4) & Follow the & to the ThinkUKnow game, 'Band Runner'

5) @ Upload your work

Imagine that we had
a new student in
class today, and you

were getting to
know him/her.

What is one piece of personal
information you would share with
him/her? Why?

What is one piece of private '.
information you wouldn’t share
with him/her? Why?

I would share my
name and age and
maybe my
favourite
movies/hobby's
because it's not
that private to be
hacked.

I wouldn't share my
personal detail's like
my passwords and
address or personal
logins because I could
get hacked for giving
out that information
to random people.

Adapted from Common Sense Education resources www.commonsense.org

A - | can explain the difference between private and personal information.
E - | can explain why it is risky to share private information online.

-

C - | can Identify the reasons why people share information about themselves online.

a

Digital Citizenship - Private and Personal Information

| know what not to
share online to stay

~

safe

J

| T

Imagine that we had
a new student in
class today, and you
were getting to
know him/her.

him/her? Why?

What Is one plece of personal
information you would share with

What Is one plece of private
information you wouldn’t share
with him/her? Why?

('

Using context based scenarios

N

Adapted from Common Sense Education resources winv.commonsens

opened up a lot of discussion.
Often talking about what the wrong
thing to do would gain more
discussion that thinking about
what the right thing was

(

Learners used real-life role-play
scenarios to practise identifying
what information is private or

\

personal, supported by sentence
starters to express their

reasoning.w

/

N\ 2 )
2O

Digital Citizenship - Private and Personal Information

S g g o never give your \
have le net share your lovaiont
email phene number,a
« O your passwerd. \
Internet Safety
if scmeone you
if someone i / dont krow i
beeing mean trying th talk to
block and r(pcrl you tell a trusted
them . adull,

-

d

\_

\

As an open discussion,
Learners considered grey
areas in online sharing and
iscussed how context affects
what is safe to share.

Imagine that we had
a new student in
class today, and you
were getting to
know him/her.

What Is one plece of personal
Intormation you would share with
him/her? Why?

What Is one plece of private
Intormation you wouldn't share
with him/her? Why?

I would share

my nome and

| wauld share
my hobbies
and favotrate
feod and
colour
beacuse they
are genral

facts cbout

| would not
share my
address

because its
personal

information

Adapted from C‘;'}.i"'rnn Sense Education resources mm%



Year Group: Year 5 - Summer 2

Unit Title: Digital Footprint & Identity - My Digital Footprint

Children explored how their online actions contribute to their own and others' digital footprints. They
learned how to make positive choices and take responsibility for their online reputations.

o \
& common sense o o —
e . Philip Bhol
digital passport Jlbgy Philip Bho SR IR Footprint If you saw it, what might it tell I5 Camiliain
Lo .g control of this?
activity you about Camilla? (Circle one.)

Year 5: My Digital ot i g This could tell me what school
Footprint & Identity of the school play that Camilla goes to, it could tell me ﬁ
Year Groups: Year 5, Year 7, Year 6 her parents postona what her gender is, it could tell (})
Subjects: Digital Citizenship Video:sharing site. me who her parents are.
Standards:
. . She posts comments This could tell me that
somron Instructions for Pupils iR = = =
’ e e e Camilla likes dancing, and O P
LQ: How can I think about the tracks I leave behind online? ) | thatshe h YouTub.
e C - I know what the term, "digital footprint” means aiso that she has Youlube.
A - I can identify specific online activities that contribute to leaving tracks She creates a wish list
online of thingsshewantsfor | This could tell me that Camilla
Pupils will edit this template: E - I understand my responsibility online and how I can be in control of her birthdaly on her likes to plun ahead of things, so (&) @
L . parent’s online
e my digital footprint Ehophing acoount. as to be prepared.
She appears on the This could tell me that Camilla likes
;ﬁx%z; Iigs; r"ofe at'r“a( playing bvideo games, and that she C& @
she plays regularly. has a device to play on.
) This could tell me who
z:‘c‘ijipﬁ:ﬁ‘f;i’;d Camilla's friend is, and D @
What do you notice in this image? . . posted on social media. that she has social
What can you infer about the animal that left this? This animal media.
has no
It could be an animal like a dog, limbs s_o f ) \
as the imprint looks like it has must slither Using real-world examples helped
to move childreq grasp the Igsting impact of
around their digital actions. Group
° g% T discussions encouraged them to
T"Z’;‘:;i:i‘::;r"‘ reflect on shared responsibility
o online. We even explored the
Digital Footprint of the teachers in
the room
learned that what | do
online can affect me
and other people.
It looks like a fossil as it has no
skin/scales and yo ucan see its
bones.
.
Camilla spends a lot of Footprint If you saw it, what might it tell c:;gzr::!ir:?g
time online. Below are SOXVEY Y NboUk Camilu? (Circle one.)

some of the activities Her parents should have asked

She appears in a video

that are part of her b ) | Derwheter shebioted them | 4y TP
footprint. For each video-sharingsite. to post the video so it isn't her
PR, fault. |
activity, decide what it e mosts comments lfh they w?drebgciod %om;n;nts then
. fiis vl that wou e fine but if they were
mlght tell YOU abc.)u.t her gmﬁr&wldm unkind then she shouldn't of writen b (:P
and whether sheisin , | them. 4
control of this qctivity, Z;‘fhci;eg:t:;ea\xf";'fgr It is OK that she has done this

rerbirindavoner | but she should have asked fo| (€9 (P

parent’sonline

( \ shoppingaccount. | her parents permission. . ( \

seampesonche | When this happens you

Learners were supported with

top- list of -li
guided group discussions and oninevigeogame that | MUST tell a trusted adult Learners evaluated real-life
i he pl larl digital scenarios and
example case studies to help them she plays regularly. immediatel di dl t
understand cause and effect in - - Y. | Iscussed long-term
online activity. ) She should tell a trusted adult and consequences of online
imjipﬁz:sf;;;d then tell her friend that they should actions.
) postedonsocial media. |of gsked for permission first.

95



Year Group: Year 5 - Computing Systems & Networks
Unit Title: History of Computing
Description: Children look at how computers have developed over time from the initial

conception with the work of Ada Lovelace and Charles Babbage, do the development of the
Colossus, cracking of the enigma code during WW2, the work of Alan Turing before finishing
with the development of Personal Computers - Bill Gates

Islington Computing
EE—

Evidence of Progress Questions
Year 5-DL-History of Computin

Barry

Thierno

Key questions What I think

What I know

1. How 1ong have computers been

5000 years ago, the abacus was made

Deciohering Cryptanalyzis

LQ -How can we sequence

C-1 understand what the advent of the transistor meant for computing
A-lunderstand the significance of the ARM processor in terms of mobility.

m[ HRST COMP‘”ER I”mrmana the units of measurement in processor speed, memory size and storage.

ical changes in

Theodore:D's
Post

ENGLISH EMPIRE WAS NAMED THE FIRST
THE COLLOSUS COMPUTER COMPUTER IN THE
WHICH WAS THE FIRST GERMAN EMPIRE
COMPUTER IN THE WORLD WAS NAMED THE
J ENIGMA COMPUTER
THE GREEK USED TO USE AN OBJE \ THE FIRST
CALLED THE ABACUS WHICH WAS USED COMPUTER WAS
FOR MATHIMATICAL PURPOSES MADE IN 1973

Timeline Theodore:D's P T : )
TOMMY FLOWERS INVENTED THE CoLLOSUS  INTEGRATED CIRCUIT :::RI(M»::‘I;K‘ I Can eXplaln hOW
obpuloeheds Ml T T computers have
GOTTFRIED oW ELECTRONIC, DIGITALPROGRAMMABLE,COMPUTER  USEPINA - oyge i v e stakreoto cer p
JOHN NAPIER WHICH WAS, CALCULATOR BALIONS OF DOUARS h d d h
INVENTED LEBNITZ CREATID A *Siono s was n STRVE JOBS LSO changed and wny
MACHINE WHICH COULD ADD CHARLES BABBAGE BIETCHLEYPARK '\ ' PROFFESOR OF PHYSICS DROPPED OUT OF .
Ko D SUBTRACT S wmaons | Neassiel e o s these inventors were
MODERN DIGITAL CODED MESSAGES |  WAS SUPPORTED BY THE NAMED APPLE AND HE important.
| I COMPUTER ~ FROM ENEMYS IBM TO BUILD THE ACSS STARTED IT WITH STEVE )
& 1 WozmAK
BLAISE PASCAL WAS A
JAQUARD USED LADY AUGUSTUS ADAWAS ~ ALAN TURING SOLVED THE
MLOSOPIER AP ENTSCHEIDDPROBLEM AND HIS \wamr
MATHAATCAN Wi PUNCHED CARDS USEDIN - RECOGMISED RS THEFIRST 0 0 1 warn HOPPER CREATED Salimel i
NENTED THE FRST MUSICAL BOXES TO CONTROL COMPUTER PROGRAMERAND ' = o s i oot \/lsual timelines and stories of key
CALCULATOR HIS LOOMS ACTUALLY WROTE SOME TsaccoronGTo  JoN NcenT arawasorr S%E%h inventors helped engage learners
PROGRAMS FOR CHARLES  pROGRAMMED INSTRUCTIONS. INVENTED THE ABC wiic ~ COMPUTER with complex historical
BABBAGE "“m‘;fsm m“ - developments. Differentiated
materials supported varied reading
levels.
1. How long did Second World War last? Let’s try and learn some facts k
S > y 2 o~ { & by cracking some code! \
2414 40-12 15428 3413 50-26 1743 12425 50-12
2. Aswell as food, what other item was rationed during Second World War? Here ¥°u have some ( \
l/ {', S questions. If you crac}& the
C a £, code correctly, you will have
1349 42-11 48-14 50-11 13+14 16+8 12+26 the correct answers. Each Learners used sim ||f|ed
letter is replaced by a ’ . R p n
3. What were the new homes for evacuees called? mathematical sum. You work biographies and visual timelines to
b | . v &6 out the sum to get the number, understand important events and
40-19 15413 25+6 49-18 19+5 48-9 25413 and find that number on the people in computing history.
key to show you the letter it
4. What word was used to describe the radio during Second World War? stands for.
P & S ;
2 o s J
200212223 24(25/26(27|28|29|30/31]32
5 K{A(‘[)(’UMU uu-;gu-:rlmmgmmimhmgg ﬁe IL[ n m 7 Lr_l : m 7 Lv_[ w LX_J ; m
4+16 2547 50-30 17416 45-19 12+19 18+ 33036135 36 (37383940 41 42|43 |44 45 / \
i Computers Colossus
Th.ey needed Colossus because .It took weeks to wouldonly | \rers one of Learners researched key
doiton paper, but when they built colossus they | 4o whatwe the oldest figures and created timelines
took hours. It was one of the first computers to be | tellthemto o tes highlighting computing
. ; computers. i
built. It was one of the most famous computers go e P otand i BHEES,
because it helped slow down the war by over two | €°l0SSUS | ingoutwhatthe
o . was Germans were
years. It helped massiviley because h(::lped find programed | goingtodoby \
out what the Germans where saying to to crack cruc:-ng {h:-r
. . . . codes wit
eachother during the time Hitler was leading. codes. Colossus.
H Colossus helped hundreds of
It slowed down the war by 2yearsand it | o coples lives 56
helped find out what the germans were including German lives.
. . . A person called Tommy Flowers
saying in hours instead of weeks. created the first computer.




Year Group: Year 6 - Autumn 1

Unit Title: Media Balance & Wellbeing

Children reflected on their own media use and what balance means for them. They created
personalised plans to help make healthy and responsible media choices in daily life.

(& common sense o

My Media Plan

1/2

Year 6 - Media Balance & Wellbeing

LQ: How can | find my media balance?

 din
120.09.22

My Media Plan =

Refiection questions

1. How would your plan heip you feel healthy and balanced?

C - | can reflect on how balanced media is in my daily life

A - | can explain what "media balance" means and how it applies to me
E- | can create a personalised plan for healthy and balanced media use

**Tap the link to watch the video, " my media balance" first!

1) - Push add

2) - Click drawing to access the attached template.
3) - Complete your media plan

4) check Upload your work and you're finished!

~

| can make a plan to
keep my media use
healthy and balanced.

NETELIX

Learners analysed different
media habits and designed
detailed, realistic media plans

with goals and strategies.

| wouldn't be spending very much time
on the computer and more off screen time
It would for the weekends and holidays but | would have to
change some things for school days

3. What changes would you make If you were planning for a week? What would you add more or
less of?

My Media Plan <

| would add swimming on a beach

Directions

Thiek about wh

chart below to
Much™ cokumns. You can I

and cooking things like cakes.

atipbit  1:30am-8:am
of netflix in bed. ( then
get up for school)

20 mins

Morming Personalised planning helped
children connect learning to real
life. Question prompts and
examples made it easier for

learners to reflect and set goals.

get home from school.
change, have a snack.
and go on my
ipad/phane for abit

Day

have lunch,
finish
homework,
watch some tv
get ready for
bed, sleep
and repeat z

6pm-9pm 3 hours

Afterncon.
Evening

A
e

Night

3pm-9:30pm 30 mins T )

Learners used guided question
prompts and example plans to
support creating their own simple

{7 common sense cd media balance plan.

Oart

My Media Plan =

J

b you feel healthy and balanced Then, use the

olce, Bl in the “What ™, “When™ and "How

Reflection questions
oCtiVIty In each row - Just draw in the lines yoursel!

1. How would your plan help you feei heaithy and balanced?

1 would have some time for my
friends and some time for myself

Wake up since sometimes being with other
ke read and 7am-8.30 people for too long can stress you.
have my Iread forlhr. 2. Would it still work if you had to do it every day for a week? Why, or why not?
breakiast. Probably not since some days | would like to
do my use technology and some days | just want to
Oay school 9.00-3.30 7h r relax by myself or with my brother, and also
work repeating the same day can get boring.

wwmwateha ;50830 2 hr

film
goto
sleep

Night

3. What changes would you make if you were planning for a week? What would you add more or
less of?

| would add less of technology
and | probably would go to
sleep earlier since In my plani
go to sleep at 23:30

9.00 10hr

74



Year Group: Year 6 - Autumn 2
Unit Title: Cyberbullying Digital Drama & Hate Speech

Children learned to recognise what cyberbullying is and how it differs from other negative
behaviours. They explored strategies to support targets and act as upstanders.

Year 6 - Cyberbullying - Common Sense Media

LQ: Is It Cyberbullying?

C: | can recognise similarities and differences between being mean, in-person bullying and cyberbullying
A: | can empathise with the targets of cyberbullying

E: | can identify strategies to deal with cyberbullying and be an upstander for those being bullied

1/16

Instructions;

& Follow the & and play Evolve for 5 minutes

# Use the £ to record your answer to the essential question

# Use the draw & annotate tool to discuss the differences between, joking, being mean and bullying

s

~

| know how to spot
cyberbullying and help
someone being bullied

& Follow the & to watch the video

T Use the T tool to respond to the questions

A Use the A to create your own upstander cards

Q Upload your work and self assess on the final slide

Challenge: Can you use your Vector Drawing tools to create a great graphic for your upstander card?

Monday 5th November 2024
Ll: To recognise how to be an upstander against

cyberbullying
Success Criteria:

e Reflect on the characteristics that moke someone an upstanding digital citizen.
e  Recognise what cyberbullying is.
e Show ways to be an upstander by creating a digital citizenship superhero comic strip.

Today we spoke about what cyberbullying is and

_/

(" )

Scenario analysis and role-play
helped learners differentiate
behaviours and practise
supportive responses. Sentence
stems aided verbalising empathy
and strategies.

the difference between an upstander and a
bystander. We then looked at examples of what a
super digital citizen would do in different situations.

We created our own super digital citizens and gave | pigital Literacy
ways that they will fight and prevent cyberbullyin
from happening. — - i)
— 5 P ¢ @ Evidence - ~
AVEs ‘ _J ' ’\ of learning
by b it Sk i b =
YIX AN Zwde) ! ) ol-
. ' & We role-played
e DD ¢ ) = — cyberbullying scenarios
e T § &) | ! and responding
g’.i:f‘. o | s 4 empathetically.
e =T, 7
= Tl A | : -~
e |y \/_)
::—#’- l -~
( It is important to stand \, *
' up against cyberbullying A
= | because it is o bad thing ) \
7~ and we need to be kind N —— P
Key L online - Isgiah /.L" = o~
O S . S Vi Learners create vector
VOCGbU'OfY ‘d\.\ - drawings of their Bystander
J . o cards
= = N A bystander is... An upstander i
i B Vo N Ny v
-~ - P . W P
. / Someone who ™\ /
. : g \ ' Someone who ‘
— /-'l U Ai -~ defends someone "
upstander digital citizen |/ business and A . \
. J\ /\ d % hal S )\ online when they |
( X Y e S >“— are being bullied Y\ /
o E.Q ; others online - " | e s .~
‘$__ }"i N Elonaz |, / h 9 4 58
2 || N - a
bystander cyber bullyin B Ry
\ ys o \ y y gl tj/ L\:T



Year Group: Year 6 - Spring 1
Unit Title: Relationships & Communication

Children explored different types of online friendships, learning to recognise benefits and risks. They
practised how to respond safely when an online friend makes them uncomfortable.

Year 6-Relationships & Communication- Common Sense Media
LQ:: How do you keep digital friendships safe?

C:: I can compare and contrast different kinds of online-only friendships

A: I can describe the benefits and risks of online-only friendships

E:: How can I respond in a situation that makes me feel uncomfortable

Instructions:

& Follow the & to the Jamboard and share your responses to the prompts with the rest of the class
& Use the £ to record your response to the question on slide 3

T Read the text and use the T tool to add to the Venn Diagram

& use the T, 4 and g tool to share how you would respond as Sita

T use the T tool to self-assess your work

@ Upload your work

Challenge:: Can you come up with your own scenario like Sita and her friend CJcool11?

If you were Sita, how would you respond to each of the scenarios? In your
response, think about the best way to keep the benefits of the friendship while
staying safe.

n sense education

[gioee) aaR

Venn diagram: How are Sita’s digital friendships similar and different?

Consider how Sita’s feelings change in both scenarios too.
She has never

Friendship met or even Friendship with
. N deen
with Kaia Clecollland — CJcool11
She met both of has no idea  clible
them onllne. o with CJeoel1l’s

queation.
She has been
CJcoolll’s
online friend for
montha.

Venn diagram: How are Sita’s digital friendships similar and different?
Consider how Sita’s feelings change in both scenarios too.

she has
seen Kaia

Friendship with
CJcool11

Friendship
with Kaia

he’s asking

her pushy
questions

she has
never seen
CJcoolll

she knows
stuff about
Kaia

online

Kaia doesnt

push her to
tell her

personal stuff

both are

her

friends /CJeoolll makes her feel
good.But at the end
uncomfortable.

(& common sense education

Qo]

( )
| know how to stay

safe with online friends

and what to do if | feel
uncomfortable.

them both befor and
online and after the

/—\ /ﬁ Friendship
( aia \ m with Kaia what Kaia
Hi how has Tm sorry but 9 can't tell " looks like ghe met
you that information she saw
school been. and 1 would not feel . niine and o7
N Kaias face didn't know”
safe sharing it even if 1 what they
could not because of and knows looked like
befor the
m“:;‘:;fﬂ;“m. g what she el
.

J

Venn diagram: How are Sita’s digital friendships similar and different?
Consider how Sita’s feelings change in both scenarios too.

she felt
uncomfortable
after the chat
because he
asked
persanal
information.

Friendship with
CJcool11

person

(& common sense education

( )

Role-play and guided discussions
supported understanding of safe
online friendships. Using clear
scenarios helped learners
recognise and respond to risky

situations.

( )

We worked as a group to go
through the scenarios and created
a shared Venn Diagram

J

a )

Learners developed safety
guidelines for different
situations.

\_




Year Group: Year 6 - Spring 2
Unit Title: News & Media Literacy
Children explored the structure of online news articles. They learned how to identify headlines, subheadings,
bylines, adverts and sponsored content, and began thinking critically about how articles are presented.

i

& O

1712 Year 6 - News & Media Literacy
How can | identify the important parts of an online news article?
C - | can understand the purposes of different parts of an online news page.
A - | can identify the parts and structure of an online news article.

E - | can identify and share what things to watch out for when reading online news pages, such as sponsored content and advertisements.

Key Vocabulary: article - commercial - news

Instructions:

1) & Follow the link the play 'Mix n Match' for 5 minutes

2) T Use the T and A To observe and analyse the news page

3) :Shape: :Draw: Use the :Shape: or :draw: tool to match the Name, Description and Purpose
4) g Watch the g and reflect using the question prompts

5) :Draw: Test your knowledge by labelling all the different features of the Online News Site
6) & Follow the & to the Reading News Online Quiz to test your knowledge

7) A Use the A to self-assess how your learning went today

8) @ Press the @ to upload your work

Challenge:

& Follow the & to watch the video on Fake News. Can you memorise what 'REAL' stands for? Now tell a friend

Use the labels to identify
the different features of
this news article

[ Headline ]

| Byline e

URL / SectloT Tltle
(address | -
bar)
Image (or

video)

Learners evaluated a selection of real and
sponsored articles to determine reliability
and bias.

| can spot the difference
between a real article and an
advert now!

Need help?
Watch this:

RAINBOOTS

T'%

Use the labels to identify
the different features of

this news article
HAIL ON ARE

URL
(address )
bar)

-

Learners used article-matching
activities and visual annotations to
break down key features.

J

Need help?

Date
Related
Articles
Comments

Sponsored
Content

(" )

We developed a checklist to
break down and help us identify
the key elements of an article.

We then turned this into a
= classroom poster for display

{1 Date \

i

Related
Articles

Sponsored
Content




Year Group: Year 6 - Summer 1

Unit Title: Privacy & Security

Children explored how clickbait headlines and images are designed to capture attention by exploiting curiosity.
They learned to identify signs of clickbait and practised strategies to avoid being misled by sensational content.

Year 6 - Privacy & Security - Common Sense Media
LQ: How can | identify and avoid clickbait?

C: | can identify clickbait

A: | can explain the purpose and risks of clickbait

E: | can use my understanding to avoid clickbait f \

Instructions: Clickbait tricks you!

& Follow the & and play Password Protect for 5 minutes
/ Use the , to respond to the essential question (Check this again at the end) NOW I Check if the title
A Use the A to identify the standout Clickbait
T Use the T to complete the curiosity gap activity rea"y matches the
A T £ Use the tools to respond to the clickbait scenarios .
A. T mic Use the tools to create your own clickbait scenario a rthle

& Follow the & to complete the quiz

A\ Self assess on the last page
@& Upload your work

Challenge: What clickbait have your experienced? Discuss examples where you have seen lots of clickbait,
what advice would you tell a younger child exploring these sites/games/apps?

( )

wmage msomatning ossesdy | asdine oy ke wmoge bty yestinety | ety ey

e e Children were supported to develop media literacy by

z‘ : S, 35 1 ke cup cahes Wil e i questioning online content. They applied critical
i ' . and { think moat 1”' thinking to understand how their attention is captured
peeple do and how to navigate online headlines more responsibly.
‘Most people brush - o The pleture b of ¢ - ch
i__ I,‘wn‘hnflulu € ‘ » g " J Sy it .; ] \
a day [or twe v . = att ¢

mina. hrcee whet it is

Is it clickbait?

AN B 1 A A e )

s shdos to help you. You could draw or ins

mlr)r"’\d',l()l'. on
E t next to it toe
‘You wont belive this: New
| | animal [ound in the witd. Tind
oul more
Is 1t clickbain? |l fickd
Q o Qe
Whiy, or why not Why, or why not
N aays you wen't belive it so s trying to get you te go o — © commen sense
you want te lock al it mere L P‘“‘I:u‘"‘d adoeritses the
felail place. The pictures could be
aad ace the 2 Jrom somawhere élse and
they can edit 1.
e ——— T ———— [ ——— e ye————
el i boage e Tl e
g‘ v ard  Thal kids like  that more thar
i w sweet sluff ang 97! e b conar Learners sorted real headlines from clickbait and used
lveeating = s guided prompts to explain their reasoning.
=
Is it clickbait?
Clickbait challenge: Write a clickbait headline of your own. Refer back to the
E information on previous slides to help you. You could draw or insert an image
next to it too
st You will never believe this
amazing Parrot delivered baby
@ Q@ e H @ in a house in Yorkshire .......
wn whry Why, of whry not?
Because ne ene would kiss a ne because ther are loads of
snake that could kill you and places that have very pretly
probly just lying sunsels so that be one of the cazz (& common sense »-
places
Learners analysed a range of online headlines to rewrite them as informative, 61

non-clickbait versions.




Year Group: Year 6 - Summer 2
Unit Title: Digital Footprints & Identity

Children explored how gender stereotypes appear in online spaces and media. They discussed how these stereotypes can
influence identity, behaviour, and fairness, before creating avatars and poems that reflect individuality beyond stereotypes.

@ Common Sense Media - Digital Footprint & I...

Tuesday 18th April 2023LQ: How do gender stereotypes shape our experiences online?

C- | can define "gender stereotypes” and describe how they can be present online

A- | can describe how gender stereotypes can lead to unfairness or bias

E- | can create an avatar and a poem that show how gender stereotypes impact who they are

Activity: Please follow link to Seesaw activity and complete the lesson from Seesaw.

Seesaw
https://app.seesaw.me/a/ad38¢

Reflection questions:
1. What stereotypes did you follow or challenge in your avatar?

I challenged the stereotype of men not being
emotional and wearing boy clothes.

2. How did you follow or challenge them? What details did you include in your avatar?

To show he was emotional | added a teardrop and

to show that he was wearing clothes not meant for
boys he wears adress

Refiection questions:
1. What stereotypes did you follow or challenge in your avatar?
That men normally have to have a suit and tie and lots of
money to support their loved ones.
They are also expected to play sports such as football

2. Howdid you follow or challenge them? What details did you include in your avatar?

1 followed it by using the 'stonks’ meme head as in the
meme it's a chart going up and the 'stonks’ mmee head
is on top of a suit and tie. | also added
a truck.

This is princess peach she is
a character you'd call
, "stereotypical” She's a
pink-loving princess who
has to get saved by the
main characters at almost
all times. recently there has
been a movie, changing her
being sterotypical to more
"masculine” (a knight)

Refiection questions:

1. What stereotypes did you follow or challenge in your avatar?

Alexandra
Craig's Post

| challenged stereotypes by staying in
the middle and not making mine seem
so graceful or pretty

2. How did you follow or challenge them? What details did you include in your avatar?

| challenged the stereotypes by making an avatar that wasnt overly
-femenine-or-mascutine;i-stayed-somewhere-in-the-middte-and-imade-it———
so my character that i made wasnt so " | like pink, i like flowers” i made
it so the character is who they might be able to be

(" )

Just because I'm a girl
doesn’t mean | have to
pick pink

® o0 J

All learners were supported to
critically examine gender

Dylan representation in digital spaces.
Blagoev The creative tasks helped pupils
Perreira Da express personal identity and
silveira challenge biased norms they may
Borges's encounter online.
Post

( )

We worked as a guided activity
and looked for examples based on
recommendations from the group
of what they had seen online

J

Alexandra

Craig's Post (

Learners critically analysed a
range of online content (e.g.
games, adverts, social media
profiles) to identify implicit and
explicit gender biases and
suggested ways to challenge
them.

This is a character
that would be less
stereotypical, they
seem like a normal
person, they arent
over feminised and k
they are wearing
normal clothes.
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Year Group: Year 6 - Computing Systems & Networks

Unit Title: Internet Communication

Description: Learners investigated and measured the effectiveness of different search
engines looking specifically at the index, results and adverts.

slington Computing

I ) .
\ — — - -

(

1 2 1 - -
| didn’t realise some Evidence of Progress Questions
results are ads — now Year 6-DL-Computing Systems & Networks-Internet Communication
| know to scroll and Key questions What I think What I know
Z 1. What is a search A useful thing that uses the web to A search engine, like google and yahoo
CheCk What S rea"y engine? m find information are useful everyday things that can lead
. you to information, apps like youtube or
Usefu| games and use web crawlers to find your
} results.
2. Give an example of when you Index is another name for database in | Give a new example relating to the www.
might use an index in everyday |search engines World wide web
life.

3. When you search online, you get | Try and make your search specific to Sometimes it helps if you put them in
millions of results, how do you what you are looking for but try not to | quotations so it can try and specify it
find the most useful results? use too many words otherwise the from a site like wikipedia or news

¥ search engine will not understand. websites.
4. Which of these influences the A. Because how you phrase your A. Influences your search result
' results of an internet search? words helps the search engine because it makes sure you have a
Raspberry Pi 3. the search term find what you are looking for certain result

b. adverts and sponsored
results

c. the computer model

d. the choice of search engine

Compc rlng SeCIr'Ch englnes 5. List some ways in which you can | Some games have chat features for Skype, zoom.
communicate using th you and your friends.
internet. X

Search term

Search engine Top result How many ads? | What's inter

All learners were supported to
develop critical thinking about how
search engines function and how
digital information is ranked and

- presented. This helped them make
AUtu mn 1 SYStemS a n d N Etworks more informed decisions when
accessing content online.

Index
Population: Slide 3

Main cities: Slide 4

Visitor attractions: Slide 5

How to get there: Slide 6

Main cities

Main cities: Tokyeyl\ag $ \ 8 f
Osaka,Sappofo, p . o A
d kawasaki, kolfe, kyoiogd 1 earners were supported with guided searc

tasks, keyword banks, and simplified search
engine interfaces to help them focus on
comparing results clearly.

, \ Search engine Top result How many ads? | What's interesting about this search engine’s results?

3

Learners explored how search
algorithms work and evaluated - party informat 4
how search engines might - oges of cheese
prioritise or personalise results A Blocked Site Blocked Site
based on user data.

t

\_ — ;Q; :£y ' &1'.;  l  *::'




Information Technology
Progression in Primary

Year Unit A Unit B

Group

Year 1 Digital Painting on | Digital Writing on Busy Things - Data

Busy Things JIT (J2E

Year 2 Just 2 Easy - J2Mix | Diqital J2e - Data
Photography

Year 3 Google Docs J2 Animate J2 Branch

Year 4 Google Slides Audio Editing - Data Logging
Bandlab

Year 5 Vector Drawing Movie Creation J2 Database

Year 6 Google Sites Tinkercad Spreadsheets

Lesson Description Pupil Voice Teacher Observations + Adaptive Teaching - Adaptive Teaching -

Judgement Scaffolding Challenge




Year Group: Year 1 (Autumn 1)

Unit Title: Digital Painting - Busy Things

Children have selected the template of 2 members of their family to create on Busy Things.
They have applied their Digital Painting tools to draw shapes, change colour, adjust paint
brush size and in some cases use stickers, manipulate size and direction. Children will then
use their typing skills to write a fact about each family member.

My family

meilin 6

mum 36

While some pupils could type simple

keyboard effectively.

-

Evidence of Progress Questions

Year 1-IT-Digital Media and Writing
Key questions What I thmk
[ 1. When [ swipe my finger on the

touchpad 1 can move the
on the screen

|
2. What do these keys do? number key
What are they called?

| EEEEERT

e

enter key

T T shift key

| / y

S iz

3. What button can I click to rub off
some colouring | did by mistake?

4. Which k!V MlDS You write a B #ﬁ i
s enter™) shift ‘

spacebar

backspace

'_J_LQ

|6 wnat button do I need to dick to

open my work that I saved last \

week? - "
( colcur ‘

5. What button do 1 need o cick to
save my work:

7. What do we call these buttons {
which change a

Foc been taken? | ﬂ""1 filters
[ .l-..\ changes
1'-'““. |
'.&'ﬂ

Keyboard skills varied across the class.

or their names, others needed support to
locate letters. Overall, keyboard
confidence needs further development,
and future lessons will focus on building
familiarity and independence in using the

VWh'«: I know

[pointer cursor, pointer @
finger rrow finger \___afrow

e

\ spacebar

words

Y Jock 7

My family

| can can draw my
family using the
paintbrush and stickers

Cash S Momemy 27

Daddy. 42

number key
o~

( enter key )
shift key

letter key

A

enter E sh-ﬁ)

backspace

O@u

colours

Chiers)

changes

8. Which of these buttons can I click
to change the font? ‘

Myfamily Daisy | (
To further challenge children
ask them to use the stickers

and manipulate size, duplicate
and rotate in order to create

their family image

\ J

Mi brother has bron hair.

Mi dog is 2 ‘

-

khalifah, 31/01/2025

~

Children may use a template to
support their work or select to
draw less family members. We
recommended some children just
did one or two members of their

family
_/
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my mum love,s me | Love my mum.

CusyTilgs




Year Group: Year 1 (Spring 2)

Unit Title: Digital Writing - Just 2 Easy

Children produce their own piece of writing around favourite animal. They include capital
letters, full stops - can also include special symbols. Children use spacebar, backspace, enter
and shift in order to produce their work. Children may also select font type, colour and size
for their audience. Children save and publish their work.

(" Chicren nked thir earingtoa ) m (

cross curricular topic. They then
used their digital writing skills to

write a paragraph about a certain | can use spacebar, full
animal or habitat. Children were Stop and Change the
encouraged to change the way
their writing looked by using font and colour

different colors, font and size
\ specifically for their audience

~

_J

\/

Write multiple
sentences using
conjunctions (e.g., and,
because). Challenge
children to use a variety
of special symbols. E.g.
comma, question mark,
exclamation mark

Use visual keyboards
or laminated guides
showing where the

spacebar, shift, and enter

keys are located.

Abdal-Aziz
yousal

O CIE - O

®0

1 Mce this bird becouse & s blse and yelleu 1 ke the crocedie ond swsrdshark becouse they ore cool

s

Leonard &
Hanae

1 lke the orco wdle becouse R is blok and wite ond bigLeonord




wuun

Year Group: Year 1 (Spring 2)
Unit Title: Data - Pictograms

In this lesson, pupils will explore how to collect and present data using pictogram tools
within Busy Things (Mathematics > Statistics). They will choose a data set to investigate,
either teacher-led (e.g. favourite fruit, shoe size, pets) or child-initiated (e.g. pupils' t-shirt
colours or classroom objects). Children will input their findings into a pictogram

Months of the year

6, ® P @ @ » P P

@®  p P

@® P

(

| turned my tally chart
into a pictogram to
show how people

\

voted

J

Children created a tally chart and
collected data around their
favourite animal, birthday or
transport. They then used Busy
Things - Pictogram to put this into
a Pictogram. Some children did

this as a small group

BetthATae

) ) (o8 N o N ) ) et e et
)0‘\\> ?eo‘\;o e it w » ) po \2‘«0 OC‘OO e® Oece‘“o
Months
. . W Buny Things o BOC Plaver - W ean Thvougr B Buny Thngs W Buny Thngn -
Children can work with a shared - e e ey
model in order to support them vzt |LE»= ";74 Sorting objects into multiple categories

with the Pictogram creation.

\_

How do we get to school?

4 o

@

@

@

%

@P» @®» @® @ a@® AN
%

%

i T

i =2 e

= T ]
3 = e e
1 = Ts 5o -, e
A = T o) -, o
& @ @ & O D
4 B T & s

.-} Tooey's Post

(Children were encouraged to\

interpret the data they had
created by answering
questions linking to maths.

Some children even drew their
own objects to make up the

pictogram )
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Year Group: Year 2 (Autumn 2)

Unit Title: Digital Writing - J2Mix

Children produce their own multi page book using J2mix. Using their Digital Writing skills
they include a series of special symbols, typing skills as well as combining their digital
painting skills they illustrate their book. Children name, save, retrieve and publish their
work. Some children may even use clip art and image search to populate their book.

(" A

| created a non-fiction
book which included
facts about different
animals and habitats

is a Lion,Snake,Camel and a Girafe. They live in the
The grass is a produoser ,the girafe and the camel is

\

We had to encourage all children

to sign in, name and retrieve their

work as they completed their multi

page books over a series of
lessons.

_J

Children were challenged by\
using a combination of

different fonts, colour and
sizes. As well as special
symbols and a range of
painting tools including

drawing, patterns, stickers and

the image search function

within J2E

The lions live in the Savannah. The Savannah is grassy and has a
wel and dry season!

-

Some children worked in similar
ability partners in order to
complete their work. We let them
take turns at they did the typing
and drawing. We then included
both their names in the title

\_

68

This is_a tiger,snake and a camle in a desert edting each
other.The tiger is a consumer, the snake is the prey and the
camle is also a consumer.




Year Group: Year 2

Unit Title: Photography

In this lesson, pupils explored how to take digital photographs using tablets or classroom
devices. They discussed what makes a good photo (e.g. clear subject, good lighting, steady
hands) and practised taking pictures around the classroom or school environment. Pupils
were then shown simple editing tools to improve their photos, such as cropping, adjusting
brightness, or applying filters.

Autumn 1 - Creating Media

The children chose to take photos in a
portrait view of their partners, as this linked
with their art topic of drawing self portraits.

F‘ = "'Vx-,'.'i‘é

i
—m |y ..\

~

!
|
=

| know the difference
between a portrait and
landscape photo

N RACT R
'//ho
l'l//
¢
N )

J

They then experimented with different filters to ch \
lighting of their photos to see which ones enhancd Children used the iPads to take
the best. landscape and portrait photos.
They edited the images using J2
Camera or by adding shapes and
imagery on top on Seesaw.
Children also discussed what

makes a good photo and enjoyed

k taking bad photos!

: 4
Taking the perfect 7 1 2

photograph =
Landscape Why do we use Portrait
. different photos . -
4 PEISCR ' " for different
pictures?«
!
Action shot
A bridge needs . i
landscape to.get A giraffe need§
the whole of the portrait to fit 1t"
— Dbridge in.” all in i

. 4 bmldmg Children work in similar ability
A of partners and take turns taking a
an Ob]ect series of photos. In order to

support the learning we used the |
go, we go, you go approach to

clearly model and used lots of mini

plenaries

g =
Some children acted as digital 11/11/24 " ; Pic-COLLAR
leaders to support their peers.
We found a lot of children
were confident with these
skills and went on a trip
around the school to apply 69

what they had learnt about

taking photos )




Year Group: Year 2

Unit Title: Photography
In this lesson, pupils explored how to take digital photographs using tablets or classroom
devices. They discussed what makes a good photo (e.g. clear subject, good lighting, steady
hands) and practised taking pictures around the classroom or school environment. Pupils
were then shown simple editing tools to improve their photos, such as cropping, adjusting
brightness, or applying filters.

| can use a filter to

identify if a photo is
real or fake

&

Children used the iPads to take \
landscape and portrait photos.
They edited the images using J2
Camera or by adding shapes and
imagery on top on Seesaw.

Children also discussed what
makes a good photo and enjoyed
taking bad photos!

e BEFORE
These photos have all been the cat has par:nu u-(o::):,::u
changed. Use the video tool t phote.
record your partner saying L @Yebrows :
__ hathashappened: | X ,
4 <L a ’ & L

notin the air
with clouds.

One is black
one is white

(Some children acted as digital

leaders to support their peers.
We found a lot of children
were confident with these
skills and went on a trip
around the school to apply
what they had learnt about

k taking photos )

Children work in similar ability
partners and take turns taking a
series of photos. In order to
support the learning we used the |
go, we go, you go approach to
clearly model and used lots of mini

plenaries
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Year Group: Year 2 (Spring 2)

Unit Title: Digital Writing - Just 2 Easy

Children take their learning from the creation of a tally chart, into J2Pictogram and created
a Pictogram. They then apply the data from the Pictogram to J2Chart where they create a
table and look at a variety of ways to present data (Bar, Pie and Block). Children then
interpret the data and answer a variety of questions

@ Moe ( | like the bar chart \

a because it tells you
10 exactly how many of
each category there are.
9 | also noticed that
8 sometimes the number
goes up in multiples of 2
number F g )
ant 6
bee 4 " 6
butterly 9 _8
caterpillar 7 E O
ladybird 4 g 4
3
2
( 1
Children remembered their prior learning in
Year 1 anq enjoyed being able to quickly @ < ‘ < _b_
slonary stagen o qaoh onson 0 pocanianta | ) S SO
in different ways and as:k questions about Children worked to complete a & Q/(Q b\B
what the chlldr.en could 'mterpret.from what SiEred a6 o aiel dimlkr 0 C‘)\, \O
they saw. Eg jU.St showing the pie chart we ability group. We collected data, (&
asked which animal was most popular etc. recorded and presented in a —

add their own categories to

the data entry and challenged

to present their data in a

variety of different ways.
Some children even presented
Spring 1 - Data and information their data to the rest of the

class and used their

presentation skills

|| variety of different ways. >
\ \/ ) f Children were encouraged to \

R |
Children make a "
—— 50
After the children drew and collected for SO
their tally charts on the class’ favorite
minibeasts, they entered and presented

this data in a pictogram on a special app.

7
SN

Bl
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Year Group: Year 3
Unit Title: Google Docs

Children linked their work to a cross curricular topic and used Google Docs to create

and publish their work. Children looked at using Google Docs features as a
publishing tool, exploring fonts, size, colours, headings and word art. We even

explored adding images and manipulating their sizes and formats. When adding

imagery we discussed creative commons licensing.

d b 7
| know how to use (>

word art to create a ) Q D
heading for my posters
PARTY TIME

\/ EGYPTIAN TIMES P~ worsms

Arsenal stadium

(" somenamaeone Ya [UT'S TOMB DISCOVE

formatting on Google Docs quite
challenging and we needed to
support them to show the specific
formatting for imagery. Using
Google Classroom we made a
copy of the template for each child

\ and were able to give feedback

Yesterday evening, Tutankhamun's tomb was discovered in the Valley of the

) gl =

Kings.

Some children used the voice
typing/dictation tool to support
them with their work.

After searching for many years, Howard Carter made the amazing discover| e #'>?5tusec he ol of pel

Local people feel scared that evil spirits will be released.

Howard Carter will remove the treasure from the tomb.

Children were challenged by
discussing creative common
licenses and being challenged
to format and edit their
imagery. Some children even
created multi page articles of

texts
,

Howard Carter will sell the treasure to museums.

*Voice detect used for typing.




Year Group: Year 3

Unit Title: J2 Animate

Description: These lessons use J2Animate to produce a stop motion animation.
Children will learn how to recognise stop motion animation, discuss examples they
already know and begin to modify existing animations. Pupils will then learn to
make subtle changes and use onion skinning to create their own stop motion
animation.

For children working towards the
Year 3 standard, they used fewer V
slides and focused on one moving Children enjoyed bringing stories to life \
object. The aim for them would be using J2Animate. We discussed the This pupil is working at the expected
to try and achieve a smooth importance of onion skinning and the ways standard because they understood the

transition between frames. of making stop motion more effective, such
as keeping the objects close together
between each frame. Some children played

idea of ‘onion skinning’; they edited
and improved their animation by

with shrinking and increasing the size of the adding in speech bubbles; and they
objects to give the appearance that the used relatively small movements
object is moving closer or further away thus between frames to ensure a smooth

playing with perspectives A transition.

2= This student’s next step
in terms of challenge

would be to experiment

with sound.



https://docs.google.com/file/d/1tJryrWqmYa9hD9e3ZHH4Ex1cLm0RA74M/preview
https://docs.google.com/file/d/1B4Tcchc50ALDwbG0LxsEk7lVy8HWd23x/preview

Year Group: Year 3

Unit Title: Data - Branching Database

These lessons use J2Branch to introduce pupils to the concept of branching databases
through interactive, visual tools. Children will learn to recognise how digital systems can
organise information and how questions can help sort and classify data. Pupils will explore
existing branching databases, begin to modify them, and then create their own
simple/advanced versions by choosing appropriate yes/no questions and relevant images or
objects. This supports logical thinking, categorisation, and decision-making in a digital
context.

Your tree is now complete.

P
(I can sort data using\

yes & no questions. |
think it is called a
branching
database/tree diagram
because it looks like a
tree!

®
is

it a farm animal?

®
does it Live
in the desert?

@«

does it have™
more than
2 humpst?

L g <

does it have does

a long tung? it live in a tree?

@ L d < L 4 - @
© o 5 . . ®
” '-F ‘ S % is it a carnivore?
-
© *

Children found the concept of sorting data
using ‘yes’ & ‘no’ questions quite
challenging. We spent a lot of time
generating questions, completing this
unplugged and modelling

We scaffolded children's learning
by using a selection of questions
which we created together and
used as a shared bank/model. We
also suggested an appropriate
number of objects to sort on the
database

\_

Your tree is now complete. o

Some children used the
advanced feature to add

1 some of the defining

characteristics of each of the
objects that made up their
. - o branching database. Children

is it does

Ul ranparts is it for 1 person? R were encouraged to play
each others databases to

7o —~ 3 o 8- - check that they worked
' | £kl it hav: :le:ngine? s \el huvedloe:i::dow?

does it fly?
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Year Group: Year 3/4

Unit Title: Google Slides

Description: Students created a Google Slides presentation including a quiz based on their
learning about Highgate Cemetery. Children explored using animations/transitions

Success Criteria:

| can effectively gather information from books and online sources.

| can organize my findings into a structured slideshow with clear headings and content.

| can add to my presentation using appropriate images, animations, and transitions.

| can create at least 4 well-designed slides that communicate key points about Highgate Cemetery.

You will research and present information creatively using digital tools, focusing on the history, notable figures, and
interesting facts about Highgate Cemetery.

Slide 1: Title Slide

e Title: Highgate Cemetery
e Your Name: (Write your full name) e ~N

Detailed instructions
provided on Google

Slide 3: Famous People Buried at Highgate Cemetery Classroom as well as
printed out - if needed

Slide 4: Interesting Facts About Highgate Cemetery R/ _J

Slide 1: Title Slide

Slide 2: The History of Highgate Cemetery

Slide 2: The History of Highgate Cemetery

° Title: Highgate Cemetery . Heading: The History of Highgate Cemetery
e  Subtitle: A Journey Through History e  Content:
. Your Name: (Write vour full name) o fpedned in 1839 as part of the "Magnificent Seven" cemeteries in
. ondon.
® PeSan. Choose a subtle background o Designed to address overcrowded churchyards and growing burial
image of Highgate Cemetery (e.g.. a neey
scenic pathway or iconic gravestones). o Known for its Victorian Gothic architecture and lush, overgrown
Add simple animations to fade in the title greenery.
d o Divided into two sections: the East Cemetery and the West Cemetery.
S . Design: Use a vintage-themed background or a historical photo of the cemetery
gates. Add transitions between bullet points for engagement.
Slide 3: Famous People Buried at Highgate Cemetery Slide 4: Interesting Facts
* gea?'"?: Famous People Buried Here e Heading: Interesting Facts About Highgate Cemetery
ontent:
o Karl Marx: Renowned philosopher and author of The ® Content:
Communist Manifesto. o The cemetery is known for its elaborate Victorian
o George Eliot (Mary Ann Evans): Famous novelist of mausoleums and Egyptian Avenue.
Llel S o , o It's rumored to be haunted, with tales of ghostly
o Douglas Adams: Author of The Hitchhiker's Guide to . .
the Galaxy. sightings reported over the years.
o Christina Rossetti: Celebrated Victorian poet. o  The West Cemetery requires a guided tour to visit,
° Design: Include photos of their gravestones or portraits of the preserving its unique charm.

individuals. Add transitions to reveal each name or fact one by
one.

o The cemetery is home to diverse wildlife, including
foxes and rare birds.
° Design: Add animations like zoom-in effects on the bullet
points or images for emphasis.

g



Year Group: Year 3/4
Unit Title: Google Slides

Description: Students created a Google Slides presentation including a quiz based on their
learning about Highgate Cemetery. Children explored using animations/transitions

Success Criteria:

| can effectively gather information from books and online sources.

| can organize my findings into a structured slideshow with clear headings and content.

| can add to my presentation using appropriate images, animations, and transitions.

| can create at least 4 well-designed slides that communicate key points about Highgate Cemetery.

You will research and present information creatively using digital tools, focusing on the history, notable figures, and

interesting facts about Highgate Cemetery.

| hope you liked my presentation here is a prayer for the people who

have died

O Lord, and let
perpetual light shine
upon him/her. May
he/she rest in
peace.May almighty
God bless us with his
peace and strength, the
Father and the Son and
the Holy Spirit. Amen.

| used animations to\
create a quiz and
show what the answer
was. | presented my
slides to the rest of the
class

Quiz time

Who was the first person born there?
A)Julius Beer
B)Elizabeth Jackson

c)Karl Marx

Answers

A)wrong
B)correct

C)wrong

-

\_

the topic.

Did you get it correct?

Create a set of questions
based on your knowledge on
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Year Group: Year 3/4

Unit Title: Google Slides

Description: Students were tasked to create slides about Gods and Goddesses (History).
They had to insert, edit and format images within Google Slides.

text, changing colour
and font, theme and
adding new slides.
Students were easily
Mars NEPTUNE able to insert images
Wors s wershpe o e a3 g e NS from google slides into

March the mouth when winter ended when farmars could planet thi rcrops and

ol b 1o, « He is most likely to be in paintings

o AR i e 0 s G B st e i their slides.

o The planet is named after neptune \

(" )

SEND students worked with a
teacher/peer to add their images

J

and godesses

o Jupiter is the god of lighting and thunder his

greek name is Zeus

o Uneof the famous because he is the god of
weather

o The planet was named after Jupiter

Jupiter
}, Romans gods ’

131 greeh geddess of love and beaty
V7

has mast beaty ameng the greeh gods

Students were challenge to
find ways to insert GIF and
images onto a page without
being cut off/ overlapping.
Students feeling confident
were able to help those who
were having trouble
(explaining without doing it for
them)

\_

Jupiter
o The chief of ancient Roman God was Jupiter, or love
o The romans identified him with a ancient greek name Zeus
« Jupiter was a sky god who ruled from the heavens and controlied the weather
« Jupiter was named after the planet Jupiter
o Today the largest planet in the solar system is named for the god
* Jupiter was also a god of law and order and the protector of the roman state ,
the roman people and the family
R knowledge of adding
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Year Group: Year 3/4

Unit Title: Google Slides

Description: Children created a presentation based on a topic of their choosing. We also
used this series of lessons to support children’s understanding of Google Classroom

e 5 .| Miles

4
Evidence of Progress Questions il es
Year 4 -IT-Multimedia and Digital Writing - Google Slides

Key questions What I think What I know
1. Why might tt § el ,,- T
Goggmlglid;l: '.‘ir:\;:reladco:| Zeoogle ,( T@ (
: |f i
P W 11 ort ‘)f’l/Y‘M—m j% ik
2. Where can you find images to # GO
insert in your Slides? List as o (L
many sources as possible.
3. What i lide ti iti d o oM
mratsrmsmesns T think o slide Wwifgm ot petien o 7
7! 4 K
A SUiL
W Sl ey o 57
4. What makes a good Clipy 0(,/9/: '&/7
tati h ing Gogll
gll;:::?nLTstz’s‘ r‘:lwaic :ls(lng orot?pes =3 ()l()/}f k"‘«@‘/‘l/ IEQ v(jt{/ ) W’n}y d
as you can think of. :( )‘“ O L/'I V)
e TUlo /43 Ly “‘HM
0

'Sabrina

Evidence of Progress Questions S k ha,
Year 4 -IT-Multimedia and Digital Writing - Google Slides

Key questions What I think What I know
1. Why might you want to use T detit s T ® qeawse 20“’ can oo

Google Slides instead of Google

Docs? a L .

2. Where can you find images to |7 el ’* 5 1 v
insert in your Slides? List as s e v I‘ n d CT 514J1.’/
many sources as possible. ‘“il AL

3. What is a slide transition and l { V5 M

Y why might you want to use it? l

4. What makes a good wm Y o = h -
presentation when using Gogle ‘y N o can corey Y("L e, M 2
Slides? List as many skills or tips T" /f Z 8 1[ . ‘;/LKLL : .
as you can think of. : /‘{ GTLaUA 7 rep .

1 / ¥

W \ [‘v,:l"‘. 7 %7 (:,'_ &
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Year Group: Year 4
Unit Title: Bandlab - Audio Editing

Children created their own podcast using Bandlab for Education. Children worked
independently or with a partner to put their podcast together. They improved their
work by adding layers and adding music effects or a jingle as well as recording their
voice and discussing what makes a good sound recording. Children also looked at
ways to edit music such as train, slice, sprint and fade in fade out.

BandLab

v 120 bpm

4/4

<+ Add Track

Imported Track

+Fx
. o
LR

FRBDRNB_Podcast_12... -«
+Fx

FRBDRNB_Podcast_120_Gm_Pad

—e

Voice/Audio Ten Facts about Ancient Egypt

+Fx

WA,
Evidence of Progress Questions )
Year 4 -IT- Digital Media- Audio Editing - Chrome Music Lab-BandLab
|Key questions What It (What I know
1. What makes a good audio o - ) Complete your s )

! i ——
Complete your list —1
recording? /

Start a list: ‘
aawel backioun danh |

! WCe_(erofdnnpOF You Vo

ik \7}

‘ 2. What does the waveform |
represent? Label the peak and ‘

[ the flatline

| How does it help you when
working with sound.

[Fnow Low | oA

[y e ) O
} oL e tal \(,n.rJ

alyy e Ve(Son e

3. What is a layered sound? Give
examples

‘ |-
Mty ».'» B

»H
?m\’\M\L

A DO UG, IS

IO 20 C r i

(‘(1 { \‘ Can { O[
ouUNA \ Procat

‘:JJ/SIQK S

N Cofin

(
Ol ko it
S | wi i

Ve ok Lgyere

4. What are the benefits of using a [ ¢
computer to create podcasts? :

1. What s the difference between

Saving f
and

Downloading/Exporting your i‘ VO ¢
project? ey

— 1 = 1 L3 ol ne )

‘}i’“m ' L f ;‘ s [ vl

o Top Strikers in the World
il ‘M‘u el oottt

@ like 13 Repost (3 Share @D Copylink s More

o World of Eco
\f ‘ r b [l ! 1 L ou
ittt

@ like 1 Repost (4 Share @D Copylink s More

o Top Tips on Breakdancing
0 e

@ like 13 Repost (4 Share @D Copylink  ses More

Ten Facts about Ancient Egypt

Ten Facts about Ancient Egypt
00:05.5
10

Ten Facts about Ancient Egypt

| added sound effects
to my podcast to make

it more engaging. |
Children included sound

used laugher! f
effects and made their

recording fade in and fade out
in order for it to sound more

\

Children enjoyed making their
podcasts. One of the most
challenging elements were

finding a quiet place to record

and editing to remove
background music. Children
could quickly differentiate
between an effective sound

recording and one that needed to
be improved. Children looked at
how to trim their audio to remove

any mistakes or long pauses.

professional

~

Children worked with an adult to
put their script together/transcript

-

for the podcast. Children then read
this transcript as it was recorded to
support them to get their ideas

together
((( ))) ° How To Use The Internet Safely
0 il
gTM@@ @1 tlRepost (3 Share @D Copylink eee More
((( ))) °ABookfor June
oottt \H‘\HMVM‘;\\MHHMiuiwm\mw il
SHEE .. o0 con oomin o
( ) ° Ten Facts about Ancient Egypt
(( )) 1 ‘ ‘ ! [y b b 79
el ot whuhl“‘h\h\\” ||/
gTﬁ@@ @3 tlRepost [ Share @D Copylink  eee More


https://soundcloud.com/kc-academy?utm_source=clipboard&utm_medium=text&utm_campaign=social_sharing
https://soundcloud.com/user-162302290

Year Group: Year 4

Unit Title: Microbit - Data Loggers

Children used Microbits to create data loggers that measured temperature, light
levels, and sound. They worked independently or with a partner to record data over
time, analysing the results and discussing how different factors affected the
readings. The children also explored how to record and store data, using the
Microbit's features to track changes and present their findings in creative ways

=8 Microsoft | & micro:bit

*‘\
| added sound effects
to my podcast to make
it more engaging. |
used laugher!

\ J

a )

Children included sound
effects and made their

= recording fade in and fade out

on I A3 [Preand on button B'v pressed in order for it to sound more

show number temperature (°c) professional

show number light level

\_

on button A+B v pressed

show string

your name

( )

Children worked with an adult to
put their script together/transcript
for the podcast. Children then read
this transcript as it was recorded to
support them to get their ideas
together

Children enjoyed making their
podcasts. One of the most
challenging elements were

finding a quiet place to record

and editing to remove
background music. Children
could quickly differentiate
between an effective sound
recording and one that needed to
be improved. Children looked at

how to trim their audio to remove
any mistakes or long pauses.
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Year Group: Year 5
Unit Title: Vector Drawing

In this lesson, learners will reflect on the purpose and features of vector drawings before
independently planning, designing, and creating their own using Google Drawings. They
will apply their knowledge of shapes, tools, layering, and object manipulation to produce a
vector image that links to a cross-curricular theme. Learners will explore alternatives,
suggest improvements, and present their final work to peers for feedback. This process
promotes both creative thinking and technical skill development.

4 )

| used multiple layers in
order to create my vector
drawing. | moved layers to
ey the front and back to
= create my vector drawing

Create a comic strip in which your superhero is an upstander against cyberbullying ...
and saves the day! Use illustrations and captions to tell your story.

Hmmm this is

obviously a
scam, i'm not
going to trust

this

\

In order to scaffold the learning we
presented the children with a

Children really enjoyed the creative aspect of
this learning. We used Google Classroom in
order to set a Google Drawing. We also let the

prompt in order to develop their
idea. Furthermore, we encouraged
them to use not as many (up to

children be inspired by their surroundings and
took them on a school trip to look at
architecture. | had to keep encouraging )
children to duplicate the shapes in order to
develop their idea in a more effectrive way

10) layers and shapes.

- —\

We challenged some children
to improve already existing
logos or replicate them, for

example our school logo!

\_
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Year Group: Year 5
Unit Title: Movie Creation

Description: Pupils produce their own videos after reviewing existing examples and
familiarising themselves with storyboards and camera angles.

L/O: To be able to review and assess a video. = L/O: Tounderstand different filming techniques.

Reviewing a video- DanTDM

Describe the video — what is hoppening?

The first thing in the video is a title. Then Dan shows the gomes ¢
he will review. He then starts playing the first gome and explains [
how to play It while he ploys. He does that for the other gomes
He tells the oudience how many more tries he gets for eoch

gome 50 they know when he's gowng to move onto the next \()
ome

9 -

-

Nl

What can you see in the video? Describe it in as much detail as r
you can. | |
The first shot is o talking head angle which is followed by o close
up camera angle when he's ploying the game in each camera
angle we con see Dan playing or neor the gomes

During the clip Dan is using the tolking heod and panning

The final shot is a screen saying GAME OVER

Shot description Which fechnique?

Two people at the same time. ) )
Side by side

1f you were to maoke a similar video, what would you do One person with somme background detail

differentiy?

1f i was moking o similar video i would change the heading sound
to sound like games people play now such as mario or
minecraft.| would also change the clothes to be more game
styled and | wouid do the same for the background.

Mid range

‘Makes a person look smaller than they are.
Long shot  High angle shot

One person, emphasising the expression on their face.

Close up

L.O:To capture video using a range of techniques L.O: To create a storyboard.

o o ° Video Theme - Best way to prank your friend!

—

4 )

In order to familiarise pupils
with the medium of video, we
spent the first 2 lessons
exploring how to review and
assess the different
purpose-built and selected
features that bring video
production together.

The primary function for this
method of introduction was to
allow exposure to previously
unexplored or unheard of
factors in video production.

The scaffolding element to \
this unit came into effect

when pupils took to trying
their hand at produce
short-form videos based on
given prompts and then
around producing their
storyboards for their own
video.

/

Froming: Close up :;ormnq Long shot to close

Framing: Long shot

‘Shot: Close up, fwed comera ot Mid range snot: Moving subject
Technique: Fxed comera Technique: Fxed comera Technique: Zoom L

t:
Script: Hi my nome & Seript: This is a long shet. It Script. This is 0 zoom. The s
and Tve been learning about means you con see the comers stays in the some Hereisa
filming techniques. This is @ bockground, but the audio 's ploce, but the z0om on the demonstration of how
close up shot not 65 9ood becouse fm not comera makes me oppear it should go
near the microphone, lorger
Evaluation Evauation Evaluotion

w he differen rd frames in ion

The scaffolding provided was
around the actual storyboard
layout and then the
camera-angles they had

options to use when thinking
about their own script )

A /

Shot: Mid Range Shot: Mid range shot: 3

i (I'he primary challenge \

component to pupils video
production was about their

Seript. Sy, . Seript

being able display more than
one feature regarding camera
angles and storyboard

scripting. )

Millie,
Ayman,
Rayan,
Summer

WEIAT TO DO N A EARTHAUAKE

Simon,
Charlotte,
Cisil

When creating my video |
used the slice tool to edit my
video. | also created video
transitions, audio and visual
overlay. | would like to add

\ layers of video together

X ~’g éniafx 1]
B ’,@



https://docs.google.com/file/d/171UhirTcpB2uaJolMdlvCYih0O1Hekdz/preview
https://drive.google.com/file/d/1x0b0kX0uM0ZmVPrRcD68N8gu8IQgHwc9/view?usp=sharing
https://drive.google.com/file/d/1yiuuUkbP9f4QbfUZHL9oOFep7x27Uyqy/view

Year Group: Year 5
Unit Title: J2 Database

Description: This unit looks at how a flat-file database can be used to organise data in records.
Pupils use tools within J2 Database to order and answer questions about data. They create
graphs and charts from their data to help solve problems. They use a real-life database to
answer a question, and present their work to others.

Children found

L/0O: To use a form to record information accessing
B ® w @ X ﬁ Using the "search” and "sort by tools in the "Countries J2Database

database, answer the following questions: challenging.
‘ Name: Cateepiliar e Bumblebee They worked ir
| Lives & luge P Livenm ece s ced e ‘Which Spanish-speoking country has the lorgest pogulotion? similar abl'lty
‘ s r e periong r pre= Mexico partners to wol
% Vi %J I% < %] on the dataset
5 P T R SIDIE ? e . and interpret it
t ¢ Which Chnese speaxng country has the smallest population?
J in order to
| Neme. Dragontl Sane: Stck bug HongKong _________ = PO answer the
[ "";".."" r‘:::“ '-"::':" r"";""" o Which country vsing the burg currency hos the smoliest oreo? questions
I3 %) B X Belgium

é )

e
+

We scaffolded
) children’s
learning by using
a reduced
dataset and
reduced fields

¢ Wrech cou

ntny usng the Furo cumrancy hos the smalilast populaton?

Austria

o Qut of gll the countries with a popuiation of over 100,000,000, which has the largest

Russia

Today we were sorting data by different fields using the website
J2E specifically J2DATA (copy and paste if needed to access
tab) such as population and area which means that we were

sorting dat

complete lesson 3 which was really good as | love computing
thanks to my outstanding teacher. After that, we had to write
about what we were doing today, hence why you are reading

I can navigate a flat-file database to compare di )
of information

s = ! | used the )

= sort and
S compare
features to
] find the
| — data |
=
needed
— from the
| have sorted this data using the field Country\,  database )
name.
R O (5 (S EXE0
Max

Raspberry Pi

Using the database

Using the ‘search’ and 'sort by’ tools in the ‘Countries’
database, answer the following questions:

T 1L

o Which Spanish-speaking country has the largest population?

Mexico.— hus e bpest. Spesiypopptin.

© Which Chinese-speaking country has the smallest population?

K
é‘.m,—f'riwykm‘, bas_the_ Smeliest popubbaa:

_Which country using the Euro curency has the smolest area’

Q idgmwnm Whth _3ey505

® Which country using the Euro currency has the smallest popuatior

Aot has Fhe__Swallest_ poptdetion

.o
P

Hries with G population of over 100,000,000, which hos the

Cehn_onik [, 376.0ug.0200

a on countries. Once we had finished.we had to

this.
Pupils were
challenged to
add their own
entries into the
ey database
Campsting
Tobor ot one
Raspbarry M
Creating charts to answer questions
Use the chart 200l i S “Tianic' database 10 croato chats 1o sawer the h‘\-»...«L J
end complete the formarion bebow
i 1. Were thers mors msales or famsles on hoard the Tiasic?
“;""' eye wWire 851 ke and U Fedrale
Chan type ased Dl 2 {hrt
e e, i | tased Hne LS.
Reason for chart cheece l ¢ . $ce the vy
1 Wiows '.'; \h::;:oa on boaod the Titams?
AR § Tohan Svensen ot the age = 24
e b v
Chiant tyyw wsed { A\J\.L
P R \ .
x and y ance (1f wsod) l ! h t,_ld.f: U:l ¥ af ! s
Rosans fre et dhece 1 Srach hil ‘ | l , ) !!
[ ) Mow sy salcs were in et clase? V » -
Answer 32q Wia P * clag |
Chian type used ?&Q char
x and ¥ anes (if wsod) Vv avlk

4

Keamom for chaet chowce !]J 1 l iL !!M hn”! Over Q! Pq,i'

How muny poogle boanded at Belfast or Queenstown?

et 10 pe

Chan tyye wend | D R j ¢

» and y s (1 waod)

Remaae foo chat choice 83




Year Group: Year 6

Unit Title: Google Sites

In this project, children applied their prior knowledge of document creation,
presentations, video embedding, and online forms to build a cohesive website
tailored to a specific audience. They also demonstrated their understanding of using
copyright-free imagery, ensuring their content was both purposeful and legally
appropriate. This culminating task allowed learners to integrate a range of digital
skills to create a functional and engaging web presence.

'WORLD WARHI .

SCHOOL

JUDITH KERR

e ,
i w
A Areally good author who created a series of books called Judith
Small ? —_ Kerr' made wonderful books on world war two and how hard it was
L i i Hider living in that tme. It iz 3bout  family with 2 famous aUThor who 'S
“izay o Stole the father, and a kind mother which cares dearly about the famiy.

R o

B Dainty

EDUCATION

Education would be very strict at the time and if you misbehaved you would be
punished in either being hit or shouted at.

eBay, Amazon exc

DEADLIEST WAR

LOOK The deadliest war is apparently world war 2, yes! It is proved to
before you sleep

use very deadly technology and things that can kill humans in
seconds. People hung blackouts which is a piece of cloth used to
hide all light visible from the outside so Nazi bombers couldn’t

PACK YOUR THINGS BUT WHY?!

see. You would be in serious trouble if you didn't follow this law.
People also carried gas masks with them in case of a gas bomb.
This was optional but the government highly recommended it.

WHO STARTED THE WORLD WAR 2 AND WHY?

Adolf Hitler started the war to eliminate Jews, although his

mother was one! He ended up losing the war by committing

suicide as the Russians were about to invade his bunker, he shot

himself and poisoned his dog because he thought people would
sbuse the dog or hurt it and he didn' want this.

World War Il |
Short version JlE

14 '

QuIZ

take this quiz to see what you know about the world war 2!

QUIZ

—

TAKE THIS QUIZ TO SEE WHAT YOU
KNOW ABOUT WwW2!

Chilc

Evidence of Progress Questions|
Year 6-IT- Communication and Collaboration - Creating Web pages -
Google Sites

Evidence of Progress Questions

Year 6-IT- Communication and Collaboration - Creating Web pages -

Google Sites

Key questions
1. What is s web page?

And what is 2 web
browser?

What I think

A web page is a section of the internet,
n which all showing different
nformation

What I think

A page full of whatever the creator put
nside
A web browser is Just a random page.

What I know

1 know that 2 page is 2 page with something
on it but 3 web browser is where you can
ook at different things and select.

What I know Key questions

A web page/web browser is used as » fast 1
dictionary. Bringing information, fun games
and so much more. The average speed for
finding information on a web page is 2
record-breaking, 0.49 seconds, bringing fast
access:bility to all devices.

What 15 @ web page?
And what 15 a web
browser?

~

Name features of a web It has many things that people posted
page. on it

itis a page with things that people came up
with and posted

"

Information
Contact details
Location
- Sometimes (not always) Live chat

Information

Contact detads
Locatior
Uvechat

Name features of a web
page.

w

What do the terms
copyright and fair use

Copynght: when you copy something
without the creators permission, that is

Copynght: when yo
the creators permi

copy something without
n, that is copyright

3. What do the terms Copynight strikes are used when the The ownership of a certain ¢
r of mean? copyright
copyright and fair use fair use guidelines are not abided by, name/logo/corporation (or font) in which Tobs s G R v e s
mean? therefore “stealing onginal content” aspect can not be distnbuted or shared = ol a
€2 from others, and branding themselves B Fair use: when you use something with | creators permission

creator: s
as it. the creators permission

4. What 15 a navigation path?
Why is it important?

(lesson 5)

1t helps you navigate to the things you want
to know.

-

Links and s
nstead of

Unsure as of now uts to get to websites,

hing that website up

What is 2 navigation path?
Why is it important?
(lesson 5)

w

What are the implications of | Added links to other things They are links to other things that people

S. What are the implications of
adding external links to
your web page?

(lesson 6)

Unsure as of now

The external link that you have added may
be dangerous, or the SMT department of that
website may change the website to be
something different, of which it advertises on

adding external links to
your web page?
(lesson 6

might want to see if they want something

else.




Year Group: Year 6

Unit Title: Google Sites

Padlet to access Websites:
https://padlet.com/andrewreedie/year-6-google-sites-mmsovi9au86gnpo4

( )

| now understand how
variables can impact a
N game experience

fPupiIs created navigation \

menus with hyperlinks and
subpages based on their site
map. Some learners
embedded videos or external
links and evaluated how they
impacted usability. Pupils
explained why they selected
certain layouts and how they

improved accessibility or
Great Plane S O f design aesthetics. Some
St learners even created
The S econd World ey quizzes using Google Forms
War ~-"‘;-**~_j ] and added these to their sites
oty

\_

HELLO! THIS IS LUCY. TOOAY, YOU'RE GOING TO BE LEARNING ABOUT 1Y FAYOURITE THING: WW2 PLANES! IN THIS SITE YOU WILL LEARN ABOUT THE AVRO LANCASTER BOFIBER, THE
SUPERIARINE SPITFIRE AND NORE! S0 ENJOY! AND WHEN YOU'RE DONE READING ABOUT THE AYRO LANCASTER BOMBER AND THE SUPERMARINE SPITFIRE HAVE A GO AT THE QUIZZES!

marine Spi

- - — Children used this project to bring
e together their knowledge from doc

R v — creation, presentations, videos
. R —t 3 ’
g Agatha and forms as well as knowledge

about copyright free imagery in
WO r | d Wa r l | 1 order to build their site for a

specific audience

4 )

Learners were given a printed
web page layout template to
sketch their ideas.Teachers

modelled how to insert images
and text on Google Sites before

pupils worked independently.

Pre-selected copyright-free image

websites were provided to simplify

the media sourcing process. )

e
a2 . Ol



https://padlet.com/andrewreedie/year-6-google-sites-mmsovi9au86gnpo4

Year Group: Year 6

Unit Title: Using Tinkercad to build 3D models

Children are using Tinkercad to create 3D models of Anderson Shelters using different
shapes and creating holes to create the inside of the shelters.

As there were many elements to
the game building experience it
was best to start with a base for
many children as to focus on the
variable aspect then build in the
other coding aspects.
Ensuring children name their
variables suitably was essential

(" )

Scaffolding was provided through
visual step-by-step guides, key
vocabulary prompts, and pre-built
base models to support learners in
using core Tinkercad tools such as
grouping, holes, and alignment.

\/ J

~

In this picture it
shows what we did
on tinkercad. We
were making
anderson shelters

Challenge was offered by \ et @inlly lsie
encouraging pupils to design shapes. We also

detailed, realistic Anderson used lots of useful

Shelters using multiple skills like making

grouped elements, scale holes. erouping and
accuracy, and internal ' 8 ping

features, with opportunities for many other things.
reflection and explanation of

design choices. I had never known
how to make holes
or group things
before this
experience so that is
definitely something
that | have learnt. |
found it interesting
making something
with only basic
shapes and it was a
bit of a challenge
but | got through it!

. _J
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Year Group: Year 6
Unit Title: Google Sheets

Children worked on creating and storing data within Google Sheets. They used formulas to

help them to interpret and compare data in a time effective way.

v & % 0 % @ Ouick. v -

2]+ B 1 5 A B

<
Overall party costs
Essennaisaccoratn

S

G TTTTTTI

[1T1

~

| used a formula to add
up all of the totals

-
-

Children used spreadsheets to
plan a party. They used average,
totalled amounts and calculated

the exact cost of the party

_J
\

Attendees Budget per person T @ oot e
164 £15.00 2Vi%a 2ok
Party items Overall Party Costs | bom  lsedogupe
Venue total cost £975.80
Activity total cost £150.00
Drinks total cost £0.10
Food total cost £71.20
Essentials/decorations total cost £8.35 e aon”
Budget left over £1,403.05
Total party cost £1,056.95
Party cost per person £20
Search the menus (Alt+/) S ¢ & § 0W0% ~ £ % O 09 123 Quick. * = |10 I & A
Al v  fc ttem
A B8 C D E F G
! 500 £100 8( 42 38 £3800
A 2 055 38 2 £1210
4 :‘_:g 047 20 :_' 0
Lo S00 €177 50 9 3 »
% Syrw 454 ] 15 12 S
T Tinned tomatoes 400 £037 80 50 3 0
&= Jegetarian sousages 356 £200 2 20 0 £
& 567 £158 0 - €5 £104.2¢
o ‘ [Towimeome: . eussass
Search the menus (Alt+/) e ® F W%~ £ % O 0 wm| Ouick. v —-[10]+ B .
Al -
A B 0 E H |
1 ° Wesk 1 Wesk 2 wWesk 3 Week 4 Weae Verk Total
3 Paul ) 7 - 2]
4 ieleno 7 9 10 47
b David 5 ' 6 35
Cm ( N
oy 4 1 Children were challenged by 33
using a variety of different
formulas such as add,
subtract, multiply and divide.
They also created charts to
G v present the data |
Attendees t |
30 £450.00|
Party items Overall party costs Overall party costs
Venue total cost £150.00
Activity total cost £20.00
Drinks total cost £3.60
Food total cost £35.70
Essentials/decorations total cost £16.50
Budget left over £224.20
Total party cost £225.80
Party cost per person £753

-

\

Children were scaffolded by using
a add formula for the total and a
subtract total ro reducing
additional costs. Limiting the
formulas supported children’s
understanding

J
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Year Group: Year 1
Unit Title: The different uses of Computers

Description: Children children discuss the different roles of technology at home, in

school and in the wider public domain

rAs there were many elements to\
the game building experience it
was best to start with a base for
many children as to focus on the
variable aspect then build in the
other coding aspects.
Ensuring children name their

variables suitably was essential

Using the PRIMM modal to avoid
cognitive overload in addition to
paired programming to support

SEND children or those who need

extra support.
Letting children use their own
interests within the game

Having both negative and \
positive score impacts.

Putting children in the place of
game designers thinking about
universal design experiences
such as colours, noise and

\ how to play (physical).

\v

(" )

| now understand how
variables can impact a
game experience

v,




